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b. SLC. ~~~Il!am Gmnt Application Coversheet 

Coversheet
 

Smaller Learning Communities (SLC) Program
 

Grant Application Package
 

1. LEA Name and Address: 

Miami-Dade County Public Schools
 
1450 NE Second Avenue, Suite 912
 
Miami, Florida 33132
 
NCES District ill: 1200390
 

NCES District ID (for help, please see httpwww.nces.ed.gov/globallocator/): 

2. Name and Address of Each School Named in the SLC Application: 

Name Address 
No. of students 

enrolled 
American Senior High School 18350 NW 67th Avenue 

Hialeah, FL 33015 
2,682 

Coral Gables Senior High 450 Bird Road 
Coral Gables, Florida 33146 

3,492 

Miami Beach Senior High School 2231 Prairie Avenue 
Miami Beach, FL 33139 

1,958 

Miami Jackson Senior High 
School 

1751 NW 36m Street 
Miami, FL 33142 

1,550 

Miami Lakes Educational Center 5780 NW 158 Street 
Miami Lakes, Florida 33014 

1,589 

North Miami Beach Senior High 
School 

1247 NE 167m Street 
North Miami Beach, FL 
33162 

2,836 

Robert Morgan Educational 
Center 

18180 SW 122 Avenue 
Miami, Florida 33177 

2,429 

Booker T. Washington Senior 
High School 

1200 NW 6m Avenue 
Miami, FL 33136 

1,345 

http://www.nces.ed.gov/globallocator/




.~."'~X~CI --M~rQaJe County Public School District (M-DCPS) 

M·;;.f1)fJPS NqJil¢Sts $11,250,000 for implementing Smaller Learning Communities (SLC) at 
, 

eight ~-~S.:l4igh~Is,. ~$1 ,750~OOO for Coral Gables High School with an enrollment between 

3,000 ana 4,000 students; $1,500,000 for AmeriC8fl Senior High School, North Miami Beach Senior 

High School, Robert Morgan Educational Center with enrollments between 2,000 and 3,000 students; 

and $1,250,000 each for Miami Beach Senior High School, Miami Jackson Senior High School, 

Miami Lakes Educational Center and Booker T. Washington Senior High School, with enrollments 

between 1,000 and 2,000 students). This grant will support the efforts of the School Board of 

Miami-Dade County, Florida, the Superintendent, Rudolph F. Crew, Ed.D., teachers, principals 

and other personnel at the eight high schools and in the extended learning communities to 

substantially improve the academic achievement, school climate, and postsecondary and career 

success for the diverse student populations that each school serves. 

Students in all eight high schools perform below Florida standards on a variety of 

measures and the minority enrollment ranges from 81 % - 99%. The SLC approach 

underway in these high schools is based on a comprehensive secondary school reform 

framework that is guiding M-DCPS improvement initiatives. Comprehensive SLC, to be 

developed through this grant, will include: intensive supports for students performing 

below grade level in reading, writing and mathematics; increased academic rigor for all 

students through their subsequent enrollment in a coherent sequence of courses; the 

implementation of strategies to identify a wider and more diverse pool of students who 

demonstrate the potential for success in Advanced Placement, International Baccalaureate 

and/or dual enrollment courses; comprehensive academic support systems such as 
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e.k"~~~fl;t1i~6'a..:¢e·a.nda~gtteitl.ic at1.vispri:g to aU students; and the subsequent in-depth
 

Tlte phased approach will first focus on the 9th grade and be expanded to create 

(or expand) career-themed academies in upper grades to ensure all students benefit from 

increased personalization, rigor and relevance. All students, assigned randomly (9th grade 

academy) or by student choice (career academies), will be in SLC settings within four 

years. The M-DCPS experience as an existing SLC grantee for 26 other high schools 

with the creation of career academies and its long-time partnership with the National 

Academy Foundation, are among the factors that provide a sound foundation for 

expansion of SLC efforts. 

In summation, M-DCPS and the eight target schools are committed to creating a 

culture of high achievement and a learning environment which knows the needs, interests, 

and aspirations of each student and is then capable of providing the academic supports to 

create and fulfill academic goals and aspirations. Through funds derived from the SLC 

grant, the eight selected schools will further deepen their capacity to educate a productive 

and contributing citizenry. 



Tab 1: SUD1maryData 

The following tables provide data for the 8 high schoolsinc1uded in this application. The 
school report cards are included in Appendix C. 

Table 1: High School Enrollment, 2007-08 

Table 2: High School Enrollment, 2006-07 

Table 3: High 'School Enrollment, 2005-06 

Table 4: Adequate Yearly Progress, 2005, 2006, and 2007 

Table 5: 9th_10th Grade Student Performance on FCAT State Assessment, 2007 

Table 6: 9th_10th Grade Student Performance on FCAT State Assessment, 2006 

Table 7: Student Performance on FCAT State Assessment by Race, Ethnicity, Disabled, 
EconomicaJlyrJisadvantaged, LEP - High School (State) 2006-07 Percent ofStudents Below 
State Standards 

Table 8: Participation in Advanced Academics, 2005, 2006, and 2007 

Table 9: Student Results in Advanced Academics, 2004, 2005, and 2006 

Table 10: Graduation Rates by Race, Ethnicity, Disabled, Economically Disadvantaged & 
LEP Status for 2003-2006
 

Table 11: SAT/ACT Scores, 2005, 2006, and 2007
 

Table 12: Dropout Rates l for 2004,2005, and 2006
 

Table 13: Suspensions, Incidents of Crime and Violence, 2005-06
 

Table 14: Percent of Seniors who Plan to Enroll In Postsecondary Education,
 
Apprenticeships or Advanced Training in Semester Following Graduation, 2005 and 2006 

Table 15: Average Daily Attendance, 2005, 2006, and 2007 

I Percentages show the proportion of students from the total 9-12 enrollment who dropped out of school in each 
year. 
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T bl 1 H' h S hiE II ­a e : .gJ c·oo nro ment, 2007 08 

AIDerican 
Coral 

Gables 
Miami 
Beach 

.Miami 
Jackson 

Miami 
Lakes 
Educ. 
Center 

North 
Miami 
Beach 

Robert 
Morgan 
Educ. 
Center 

Booker T. 
Washington 

EQrolkttellt 
9m grade 754 959 579 -430 42$ 785 679 352 
10mgrade 732 1008 524 432 493 753 631 352 
llm grade 543 847 470 378 388 736 5ll 331 
12m suade 653 678 385 310 283 562 608 310 

TOTAL 2682 3492 1958 1550 1598 2836 2429 1345 
Race! 
Etbnicity 
% White 5 9 18 I 5 4 19 1 
% Black 27 10 8 43 14 69 19 54 
% Hispanic 65 80 71 56 79 22 57 44 
%Other 3 2 3 -­ 2 5 5 1 
Other 
Characteristics 
% Students wi 

Disabilities 13.1 10.9 10.2 14.2 9.1 9.9 8.3 19.8 
% Econom. 

Disadvantaged 52.4 44.6 50.6 69.3 54.5 47.4 41.1 74.7 
%ELL 10.9 13.9 13.2 10.6 2.7 8.0 1.4 7.5 

T bi 2 H' h S hiE II t 200607ae .. .gl C 00 nromen., ­

American 
Coral 

Gables 
Miami 
Beach 

Miami 
Jackson 

Miami 
Lakes 
Educ. 
Center 

North 
Miami 
Beach 

Robert 
Morgan 
Educ. 
Center 

BookerT. 
Washington 

Enrollment 
9mgrade 708 963 592 432 468 772 676 441 
10mgrade 775 1010 601 440 470 790 539 455 
llth grade 718 835 526 382 329 648 628 359 
1201 grade 562 717 372 281 290 628 665 280 

TOTAL 2763 3525 2091 1535 1557 2838 2505 1535 
RacelEthnicity 
% White 5 9 19 I 6 5 20 I 
% Black 30 9 8 45 13 68 19 53 
% Hispanic 63 81 71 54 80 22 57 46 
% Other 2 2 2 -­ 2 5 4 -­
Other 
Characteristics 
% Students wi 

Disabilities 9.8 6.4 2.7 7.9 6.5 7.1 5.9 14.4 
%Econom. 
Disadvantaged 42.3 41.4 38.3 53.6 39.7 46.1 39.4 74.3 
% ELL 8.6 13.8 14.6 11.4 2.7 6.6 1.7 8.0 



Miami Robert 
Lakes North Morgan 

Cpral Mi!iW1i M~mi &tuc. Miami &tuc. BookerT. 
.~erican Gl\hle~ .B¢a,¢h JaC~qn Center Beach Center Washim~t9n 

812 1023 606 545 469 874 618 553 
10fll itrad.e 839 1093 658 463 430 716 719 486 
11111 grade 763 845 519 373 321 712 727 257 

485 665 407 358 325 632 258 245 
TOTAL 2900 3626 2190 1739 1545 2934 2322 1541 
RaeelEthnicity 
% White 6 10 19 1 5 6 20 1 
% Black 30 8 7 47 13 68 21 52 
% Hispanic 62 80 72 52 80 22 56 47 

2 2 2 2 4 3 
Other 
Characteristics 
% Students wi 

Disabilities 12.9 7.5 5.5 12.2 6.6 8.2 7.2 16.1 
%Econom. 

.Disadvantaged 40.7 40.0 44.2 68.0 43.7 55.1 13.8 74.8 
%~LL 8.1 12.4 17.7 13.3 2.3 7.6 1.6 9.0 

Table 4: Adequate YIProaress, 20052007- 2earlY 
2007 2007 
AYP State 
Met? Grade 

NO D 

NO C 

NO D 

NO D 

NO B 

NO D 

NO C 

NO F 

AJnerican 
Coral Gables 
Miami Beach 
Miami Jackson 

Miami Lks. Ed. Ctr.
 
North Miami Beach
 
R. Morgan Ed. Ctr. 

B.T. Washington 

2005AYP 2005 
Met? State 

Grade 
NO C 
NO C 
NO C 
NO D· 

Provisional B 
NO C 
NO C 
NO D 

2006AYP 
Met? 

NO
 
NO
 
NO
 
NO
 

Provisional
 
NO
 

Provisional
 

NO
 

2006 
State 
Grade 

C 
C 
C 
F 

A 
C 
B 
D 

2 Data used to calculate AYP for 2005-06 includes FCAT data for 2006 and 2005, graduation rate data for 2005 and 
2004, and the school performance grade assigned in 2006. 
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Table 5: 9th_10th Grade Student Performance on FCAT State Assessment, 2006-07 

,..-' 'i' '-,"" 

%~" 

or Well 
- Exceeds %~elow Below Below Meets Exceeds Distin-
S~~Q S~.~ S(apgard Standard Standard Standard guished Tota13 

9th GraII- ii';";:..I'inll 't"· 

American 28 72 39- 33 21 5 2 100 
Coral Gables 35 66 38 28 20 9 6 101 
Miami Beach 34 65 32 - 33 20 10 4 99 
Miami Jackson 14 86 58 28 12 2 0 100 
Miami Lakes Ed. Ctr. 50 50 17 33 33 11 6 100 
North Miami Beach 31 68 39 29 21 7 3 99 
R. Morgan Ed. Ctr. 52 48 14 34 34 13 5 100 
B.T. Washington 13 87 59 28 10 3 0 100 
M-DADE COUNTY 33 67 37 30 21 8 4 100 
STATE 41 59 28 31 25 11 5 100 

9th Grade Math 
American 44 55 26 29 28 14 2 99 
Coral Gables 48 51 24 27 24 16 8 99 
Miami Beach 54 46 22 24 29 19 6 100 
Miami Jackson 32 68 34 34 25 6 1 100 
Miami Lakes Ed. Ctr. 72 28 8 20 36 27 9 100 
North Miami Beach 49 51 24 27 29 16 4 100 
R. Morgan Ed. Ctr. 72 28 6 22 41 24 7 100 
B.T. Washington 35 65 31 34 28 5 2 100 
M-DADE COUNTY 50 49 24 25 29 16 5 99 
STATE 60 39 17 22 31 21 8 99 

10lb Grade Readine: 
American 21 79 52 27 12 4 5 100 
Coral Gables 31 68 41 27 13 7 11 99 
Miami Beach 28 73 50 23 14 4 10 101 
Miami Jackson 7 92 76 16 5 2 0 99 
Miami Lakes Ed. Ctc. 34 66 34 32 20 7 7 100 
North Miami Beach 22 78 48 30 11 5 6 100 
R. Morgan Ed. Ctc. 44 55 22 33 23 9 13 99 
B.T. Washington 8 91 76 15 6 2 I 99 
M-DADE COUNTY 27 73 47 26 13 5 8 100 
STATE 34 67 39 28 16 7 11 101 

loth Grade Math 
American 55 45 20 25 35 17 3 100 
Coral Gables 64 36 14 22 31 25 8 100 
Miami Beach 56 44 19 25 27 24 5 100 
Miami Jackson 27 74 41 33 19 8 0 tOl 
Miami Lakes Ed. Ctr. 73 26 6 20 33 35 5 99 

.­
': . 

,­
; 

3 Totals may not add to 100 due to rounding. 

A 



% Meets
 
or
 Well 

I· E~c.eeds Below Meets Exceeds Distin­% Below Below 
'···;~t.: - ,:,; ';,;. ,"~~~<i S~4l:!td Staqdard Standard guished Total3 

57 25 30 22 5 1004? 18 
R. MQFglUl Ed. Ctr. 78 23 5 18 38 37 3 101 
B.T. W~hington 64 34.36 30 25 10 1 100 
M-DADE COUNTY 43 19.57 24 28 24 5 100 
STAiE 34 1465 20 28 30 7 99 

Table 6: 9th_10th Grade Student Performance on FeAT State Assessment, 2005-06 
% Meets 

or 
Exceeds 
Standard 

% Below 
S~dard 

Well 
Below 

Standard 
Below 
S~dard 

Meets 
Standard 

Exceeds 
Standard 

Distin­
guished Total4 

9th Grade Readin2 
American 21 78 50 28 16 4 1 99 
Coral Gables 33 66 40 26 19 8 6 99 
Miami Beach 30 70 41 29 16 8 6 100 
Miami Jackson 7 94 75 19 6 1 0 101 
Miami Lakes Ed. Ctr. 42 59 25 34 27 11 4 101 
North Miami Beach 23 76 48 28 15 5 3 99 
R. Morgan Ed. Ctr. 42 58 28 30 25 II 6 100 
B.T. Washington 9 91 69 22 8 1 0 100 
M-DADE COUNTY 28 72 46 26 17 7 4 100 
STATE 37 63 35 28 21 10 6 100 

9th Grade Math 
American 44 56 30 26 28 12 4 100 
Coral Gables 54 47 23 24 26 18 10 101 
Miami Beach 50 49 27 22 26 16 8 99 
Miami Jackson 21 79 54 25 14 7 0 100 
Miami Lakes Ed. Ctr. 68 32 11 21 37 23 8 100 
North Miami Beach 44 56 33 23 25 13 6 100 
R. Morgan Ed. Ctr. 64 37 14 23 33 23 8 101 
B.T. Washington 27 72 44 28 21 6 0 99 
M-DADE COUNTY 48 52 28 24 27 15 6 100 
STATE 59 41 20 21 30 20 9 100 

10th Grade Readine: 
American 18 83 56 27 11 4 3 101 
Coral Gables 29 72 45 27 15 6 8 101 
Miami Beach 20 80 55 25 12 4 4 100 
Miami Jackson 5 95 78 17 4 I 0 100 
Miami Lakes Ed. Ctr. 29 61 36 35 20 5 4 100 
North Miami Beach 20 79 54 25 13 4 3 99 
R. Morgan Ed. Ctr. 31 69 36 33 20 6 5 100 

4 Totals may not add to 100 due to rounding. 
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%Me'ets 
or 

Exceeds 
,{' 

%i!Be)OW 
.'~,~:t 

Well 
Below 

.".~~~fi 
Below 

Stim~rd 

Meets 
Stlmg~d 

Exceeds 
Sl;andard 

Distin­
guished Total4 

~~i~:)rw.liitig&>n ," 7 '~2 71 20 5 1 1 99 
M:-DAIJE COUNTY 24 77 50 27 14 5 5 101 
STATE 32 68 39 29 17 7 8 100 

10th Grade Math 
American 50 50 23 27 29 18 3 100 
Coral Gables 57 43 21 22 24 27 6 100 
Miami Beach 49 51 26 25 25 19 5 100 
Miami Jackson 29 71 43 28 20 9 0 100 
Miami Lakes Ed Ctr. 69 32 8 24 36 31 2 101 
North Miami Beach 51 50 24 26 26 21 4 101 
R. Morgan Ed. Cte. 63 37 12 25 31 30 2 100 
B.T. Washington 30 69 37 32 20 9 1 99 
M-DADE COUNTY 54 46 22 24 27 22 5 100 
STATE 63 37 15 22 27 28 8 100 

Table 7: Student Performance on FCATState Assessment by Race, Ethnicity, Students 
with Disability, Economically Disadvantaged, ELL - High School (State) 2006-07­

Percent of Students Below State Standards5 

White Black Hispanic Asian Am. Multi Students Economically ELL All 
Ind. - with Disadvantaged Students 

racial Disabilities 

READING 

(9th_lOth GRADES) 

American 
-­ 82 74 -­ -­ -­ 94 78 93 76 

Coral 
Gables 45 88 67 -­ -­ -­ 94 74 87 67 
Miami 
Beach 42 -­ 75 -­ -­ -­ 91 79 -­ 70 
Miami 
Jackson -­ 87 89 -­ -­ -­ -­ 90 -­ 88 
Miami Lks. 
Ed. Cte. -­ 64 58 -­ -­ -­ -­ 59 -­ 58 
North 
Miami Bch. -­ 77 67 -­ -­ -­ 79 76 90 72 
R. Morgan 
Ed. Cte. 49 60 50 -­ -­ -­ -­ 57 -­ 51 
B.T. 
Washington -­ 91 87 -­ -­ -­ -­ 89 -­ 89 
DISTRICT 30 65 49 29 37 -­ 77 57 71 51 
STATE 33 63 51 29 40 -­ 56 69 71 44 

5 The district reports disaggregated data for 9th and 10th grades combined; data source is a Florida School Grades 
2006-07 AYP report. Missing data indicates that subgroup count did not meet AYP criteria for documentation. 

6 



, ",; , '( 

MATHEMATICS 

·"1" ··tWlll£" 

e 
''&lack ~1spatfic .'.' ASlan 

(9lb_lO'h GRADES) 
., 

Am. Multi Students 
Ind. - with 

~cia~ Pl~bilities 

Economically 
Disadvantaged 

ELL All 
Students 

American -­ 63 49 -­ -­ - -­ 89 57 67 52 
Coral 
Gables 
Miami 
Beach 

30 

22 

70 

-­

43 

49 

-­

-­

-­

-­

-­

-­

85 

90 

51 

50 

58 

65 

44 

45 
Miami 
Jackson 
Miami LIes. 
Ed. Ctc. 

-­

-­

71 

29 

70 

29 

-­

28 

-­

-­

-­

-­

-­

-­

77 

29 

85 

-­

70 

28 
North 
Miami Bch. 
R. Morgan 
Ed. Ctc. 
B.I. 
Washington 

-­

24 

-­

52 

30 

n 

41 

25 

55 

-­

-­

-­

-­

-­

-­

-­

-­

-­

80 

-­

92 

48 

26 

-­

66 

-­

63 

46 

26 

64 

DISTRICT 24 59 40 17 31 -­ 74 50 52 43 

STATE 26 57 43 17 32 -­ 71 56 69 37 

Table 8a: Percentage of Total Number of Students Taking Advanced Placement Courses by 
. . 

llace, E~gWg,D~..bl,~ ~~9noP1iC.aQ:Y lli~a4Yap.tag'Q4 & LEP Status for 2005 

American 

h 

Coral 
Gables 

Mianli 
Beach 

Miami 
Jackson 

Mianli 
Lakes 

Ed. 
Center 

North 
Mianli 
Beach 

R. 
Morgan 

Educ. 
Center 

B. T. 
Washington 

Total 8.8 13.1 12.9 5.2 9.3 13.8 11.5 9.7 
White .86 2.8 3.3 .Il .40 1.3 3.1 .19 
Black 1.4 .30 .34 1.4 .40 3.4 1.5 3.3 
Hispanic 5.8 9.4 8.8 3.7 8.1 4.6 6.0 6.1 
Other .66 .55 .34 0 .40 1.7 .58 0 
Students 
w/Disabilities 0 .11 .04 .05 .06 0 .21 0 
Economically 
Disadvantaged 3.2 2.9 4.2 4.3 6.2 7.4 3.6 8.7 
English 
Language 
Learners .49 .91 2.6 1.6 .60 1.0 .31 2.3 
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1':ahle8b: Percen(¥ of TOi,.tN'umfJerof Students Taking Advanced Placement 

CO:I:lrsesby Race, Btlbj~ity,Disa~led, Econgtnically Disadvantaged & LEP Status for 
2~~ 

B. T. 
Lakes 
~iifui R. 

Morgan WashingtonNorth
[~ 

Ed. Miami Educ.Miami~.JfJi 

, 

,r" AIII."'~~4Ut Center
 
''fotal 10.6 18.8
 

Jack$)n Beach~b C~l\ter 
14.2 14.9 8.2
 

'White .01 3.5
 
7.5 9.9 9.0 

3.7 3.4o .32 1.0 .12
 
,131ack 1.6 .55
 2.5 3.9 2.6 2.2
 
'Hispanic 7.5 13.8
 

.45 .51 
5.7
 

Other 4.0 .71
 
9.5 4.9 8.6 3.0 8.1 
.45 .68 0o .38 .92 

,Student 
wlDisabilities 0 .22 .13 0 .38 00 0 
Economically 
Disadvantaged 4.3 5.2 7.0
 
English
 
Language
 
Learners .13 1.2
 

4.4 5.5 4.9 3.9 5.9 

2.6 1.6 .19 .73 1.41.0 

T*,ble 8c: Percentage of Total Number of Studenis Taking Advanced Placement 
Courses by Race, Etbnicity, Disabled, Economically Disadvantaged & LEP Status for 

2007 

Am~~n', 

Coral 
G!..n~1I 

Miami 
.ea~ll 

Miami 
Ja~,~n 

Miami 
Lakes 

Ed. 
C~Q.fer 

North 
Miami 
l\e.~b 

R. 
Morgan 

Educ. 
CeQ.ter 

B. T. 
Washington 

Total 12.3 14.3 "'16.4 7.7 11.3 10.4 16.6 13.6 
White 8.3 2.3 4.5 .06 .83 1.1 4.2 .19 
Black 2.3 3.4 .52 2.8 1.2 4.5 3.2 5.7 
Hispanic 8.6 10.9 10.9 4.8 8.9 3.4 8.3 7.7 
Other .47 .62 .43 0 .25 1.2 .59 0 
Student 
wlDisabilities .10 .22 0 0 0 0 .19 .06 
Economically 
Disadvantaged 5.4 4.4 4.7 5.4 4.4 4.4 5.3 10.7 
English 
Language 
Learners 1.3 1.5 3.1 2.4 .32 .88 .59 1.3 
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".,"·~"ln A~Y_lIedAi~~uujcs, 2004, 2005, and 2006 
v T .. 

" 

,I: Ii' CIfoof #o{ %of %of 
#of #of EXaUl$ #of AP Exams #of # of Exams 

'" Stdents AP scoring Stlt4'ents Exams scoring Students AP scoring 
. Co..-pleting Exams 3 or Completing Taken 3 or Completing Exams 3 or 

• Course Taken higher aCburs~ 2005 higher A Course Taken higher 
2004 2004 2004 2005 2005 2006 2006 2006 

American 254 519 4.8 232 517 4.8 271 554 5.1 
Coral 
Gables 467 944 12.2 490 972 12.6 681 1341 14.4 

.Miami 
Beach 294 482 10.3 261 457 9.9 289 529 11.7 
Miami 
Jackson 65 82 2.2 80 121 2.9 106 149 1.9 
Miami Lks. 
Ed. Ctr. 58 73 0.4 131 176 5.3 129 196 4.9 
North 
MiamiBch.. 185 333 6.4 247 480 7.6 220 444 5.3 
R. Morgan 
Ed. Ctr. 63 63 0.6 208 262 1.9 323 504 4.8 
B.T. 
Wash4J,gton i 85 109 2.0 186 251 4..7 132 177 3.1 

Table. 10: Graduation Rates6 by Race, Ethnicity, Disabled, Economically Disadvantaged 
&LEP Status for 2004, 2005, and 2066 

White Black Hispanic Asian Am. 
Indian 

Multiracial Students 
with 

Disabilities 

Econ. 
Disadv. 

ELL All 
Students 

2004 
American 

68.6 51.6 58.1 85.7 100.0 75.0 20.3 51.2 46.6 58.8 
Coral 
Gables 81.6 61.1 67.2 83.3 -­ 50.0 50.0 64.3 58.9 69.0 
Miami 
Beach 61.3 55.2 51.2 42.9 -­ 50. 45.8 45.3 39.3 53.7 
Miami 
Jackson 70.0 47.0 37.1 -­ .­ -. 30.9 44.2 19.8 43.1 
Miami Lks. 
Ed. Ctr. 68.8 83.3 74.8 100.0 -­ -­ 63.6 77.5 59.4 76.6 
North 
Miami Bch. 67.6 64.1 54.0 100.0 100.0 100.0 27.0 67.8 66.8 63.3 
R. Morgan 
Ed. Ctr. 60.0 60.0 56.5 -­ .­ -­ -­ 54.2 -­ 57.9 
B.T. 
Washington -­ 40.6 32.3 -­ -­ -­ 11.8 36.7 30.8 35.6 

6 The graduation rate shows the percentage of students who graduated within four years of initial entry into ninth 
grade. 
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""', 

,I4;1l"2 ~4!il$.-
7'J;~" ,~~\2 

fil,:>" 
€it.4 

~Q,~ 
81.2 

69JJ 
69.8 

73.5 
74.9 

33.5 
36.6 

53.2 
53.8 

47.1 
46.8 

59.6 
68.7 

47.8, 5U, 58.1 85.7 100.0 75.0 20.3 51.2 46.6 56.1 
@ital 
Gables 70.5 ' 685 65.2 91.7 -­ - 100.0 32.5 61.0 53.4 66.4 
Miami 
B~ach 66.7 48.6 57.8 100.0 -­ 33.3 37.7 56.5 45.8 59.3 
Miami 
Jackson 33.3 43.4 ' 35.6 .­ 100.0 -­ 32.1 40.3 20.6 39.6 
Miami LIes. 
Ed. Ctr. 68.8 70.2 ,76.7 75.0 -­ -­ 65.4 74.3 65.9 75.1 
North 
Miami Bch. 64.2 58.6 53.9 80.8 100.0 100.0 33.8 57.5 35.4 58.9 
R. Morgan 
Ed. Ctr. 33.3 28.6 45.5 -­ .­ 100.0 37.5 36.4 66.7 39.1 
B.T. 
Washington 40.0 42.4 25.5 -­ 100.0 -­ 18.2 35.7 13.9 33.7 
DISTRICT 73.4 48.2 61.2 82.1 66.7 73.4 33.1 53.0 49.2 59.1 
STATE 78.3 52.9 62.1 81.2 68.9 75.1 36.8 54.3 47.2 69.0 

2006 

American 
,64.7 41.2 55.9 80.0 -­ 66.7 31.6 46.5 45.3 51.6 

Coml 
Gables 76.8 50.0 66.3 90.0 100.0 100.0 41.0 60.7 48.6 66.6 

Miami 
Beach 58.3 54.7 52.6 100.0 100.0 50.0 30.0 52.0 40.6 54.0 

Miami 
Jackson 46.2 39.9 34.4 -­ -­ -­ 17.9 39.9 22.0 37.0 

Miami LIes. 
Ed. Ctr. 92.9 66.0 84.7 100.0 -­ 100.0 60.0 80.8 82.9 82.5 

North 
Miami Bch. 72.3 51.6 56.7 79.2 66.7 100.0 17.3 55.3 43.2 55.3 

R. Morgan 
Ed. Ctc. 62.2 63.0 68.8 56.0 100.0 100.0 64.5 62.3 36.8 66.8 

B.T. 
Washington ILl 35.0 27.8 100.0 -­ 66.7 12.2 32.4 11.4 31.2 

DISTRICT 72.5 47.5 60.5 82.8 74.1 73.3 36.0 52.9 45.9 58.5 

STATE 77.6 52.8 61.2 82.5 73.1 73.9 37.4 53.6 46.3 68.3 
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1472 
1511 

Composite 
ACT 
~"QS 
i8.1 
20..5 
20:3 
15.6 
18.3 
17.3 
18.3 
14.5 
18.7 
20.4 
20.9 

Composite 
ACT 
2006 
17.0 
20.4 
20.3 
15.4 
18.4 
16.9 
18.4 
15.2 
18.6 
20:3 
21.1 

Composite 
ACT 
2007 
17.0 
21.1 
20.0 
14.4 
17.7 
16.4 

14.1 
Not available 

21.0 
21.0 

Table 12: Dropout Rates7 for 2004, 
2005 and 2006" 

2004 200S 2006 

American 
5.9 4.8 7.4 

Coral Gables 
4.8 3.4 5.1 

Miami Beach 
4.0 5.4 7.2 

Miami Jackson 
5.6 7.9 11.8 

Miami Lks. Ed. 
Ctr. 1.5 1.3 2.7 
North Miami 
Bch. 5.5 4:3 7.9 
R. Morgan Ed. 
Ctr. 3.1 .07 3.8 
B.T. 
Washington 8.4 4.2 8.1 
M-DADE 
COUNTY 4.6 4.5 6.7 
STATE 

2.9 3.0 3.5 

7 Percentages show the proportion ofstudents from the total 9-12 enrollment who dropped out of school in each 
year. 
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Crime andIn-S~~l)ol 

Violence asSU$pe~jions . NumberlQ,"idgt~ of 
~'/o ofofas%cif Crime and 
Enrolll1lent.Yi,,,~ce StJJd~ntsEnrPl...ent 

7.1t07 29003L:t 

Incidents of 

4.1363815.3 6.3 152Caral Gables 
3.730.0 4.5 219283Mi~Beach 

34.6 1741 1.216.6 213Miami Jackson 
5.1 27 1547 1.7Miami Lks. Ed. Ctr. 0.0 

6.3293632.7 12.0 186North Miami Bcb. 
R. Morgan Ed. Ctr. 2.9 2323 3.16.9 73 
B.T. Washington 20.9 11.9 150 1547 9.6 
M..:DADE COUNTY 107,795 7.319.2 9.9 7,954 

726,945 5.2STATE 16.2 12.2 37,990 

Table 14: Percent of 2006 and 2005 Seniors who Plan to Enroll In Postsecondary 
h·ips or S 0 GraduationEducation, A.pprentices Advanced T raIDIng .In emester F U OWIn2 

2006 
4 Year 
Collee:e 

2006 
Comm. 
Collee:e 

2006 
Trade 

SchooV 
Otlter 

2005 
4 Year 
Collee:e 

American 
30.6 26.7 4.2 23.4 

Coral Gables 
38.0 46.0 15.0 39.0 

Miami Beach 
50.6 40.2 4.4 27.9 

Miami Jackson 
42.0 24.0 5.0 35.0 

Miami Lks. Ed. 
Ctr. 56.0 22.7 6.9 36.7 
North Miami 
Bch. 33.4 35.8­ 16.0 21.0 
R. Morgan Ed. 
etr. 45.6 36.9 5.5 35.0 
B.T. Washington 

34.0 23.9 4.2 29.9 

2005 
Comm. 
College 

34.58 

45.0 

34.3 

19.0 

34.4 

44.1 

40.0 

16.4 

2005 
Trade 

SchooV 
Other 

5.6 

15.0 

2.8 

17.0 

7.0 

0 

25.0 

3.0 
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Tabje ISa'. Attendance Information 2006-07.~ 

American 
Coral 

Gables 
Miami 
Beach 

Miami 
Jackson 

Miami 
Lakes Ed. 

Center 

North 
Miami 
Beach 

R. Morgan 
Ed. Center 

B.T. 
Washington 

Attendance 93.61 93.93 91.63 89.42 94.67 92.81 95.4 89.65 
% absent 
>20.5 days 13.0 11.6 25.8 42.2 6.1 18.9 5.3 36.7 

Table ISb: Attendance Information, 200S-06 

American 
Coral 

Gables 
Miami 
Beach 

Miami 
Jackson 

Miami 
Lakes Ed. 

Center 

North 
Miami 
Beach 

R. Morgan 
Ed. Center 

B.T. 
Washington 

Attendance 93.61 93.93 91.63 89.42 94.67 92.81 95.4 89.65 
% absent 
>20.5 days 13.0 11.6 25.8 42.2 6.1 18.9 5.3 36.7 

Table ISc: Attendance Information, 2004-oS 

American 
Coral 

Gables 
Miami 
Beach 

Miami 
Jackson 

Miami 
Lakes Ed. 

Center 

North 
Miami 
Beach 

R. Morgan 
Ed. Center 

B.T. 
Washington 

Attendance 93.57 93.13 91.63 91.28 94.54 92.08 94.83 89.54 
% absent 
>20.5 days 14.4 17.2 24.1 38.5 9.1 22.8 6.1 34.9 

13 



PROGRAM NARRATIVE 

Nleed f®r the Project: Miami-Dade County Public Schools (M-DCPS) serves over 347,774 

students, including 106,673 students in 41 comprehensive high schools. The fourth largest schoo! 
. 

district in the U.S., M-DCPS closely minors the rich diversity ofFlorida's most populous county where 

the ethnic composition of students is as follows: approximately 10% of students are \Vhite, Non-

Hispanic; Black, Non-Hispanic students comprise approximately 270,/0 of the total population; 

approximately 62% of students are Hispanic; and approximately 2% ofstudents categorize themselves 

as Other. The demographics range from rural to suburban to w.-ban, with great diversity in race and 

ethnicity, socia-economic status, educational attainment and economic advantage. 

Miami is one of the poorest cities of its size in the United States. Over the past two decades, a 

major factor shaping the character of the region has been a steady flux of immigrants primarily from 

the Caribbean and Latin America The steady flow of immigrati~ while contributing to the region's 

rich diversity, also contributes to vast discrepancies in the population's level of academic readiness, 

workforce skill development, and overall academic achievement. Other factors contributing to 

Miami's high poverty rate include low levels of educational attainment, the regional low-wage 

economy, and the flight of the middle class to areas of the country that offer more affordable living 

conditions. Factors that continue to hinder existing low-income fiunilies from moving to the middle 

class involve decentralized growth patterns that isolate low-income residents from opportunity, the 

large portion ofa poor person's income devoted to basic necessities, and the limited capacity to access 

mainstream financial institutions and government support programs. For parents, movement is 

hindered by the need to work two jobs to support those basic needs and also by the myriad ofproblems 

encountered when assimilating into another cu1tme I.e., language barriers, social customs, available 

government resources, and educational requirements and opportunities. 

M-DCPS: SLC;: GRANT APPLICATION: February 2008 1 



In adllti. to inequities in student aelDevartem, the impact ofimmigration and poverty has the 

f()J1Q~y"~ <>!1 M,,:OCPS students: the district averages 61.3% of students who qualify for 

~I~and ~ senior high schools, 48.5% of students are eligible for this service; 

almost 91% of~ student population is minority, surpassing both state and national averages. Speaking 

135 different languages, more than 61 % ofstudents speak a language other than English in the home 

(Table 1)~ and 8lmost 15% of the student population is enrolled in English for Speakers of Other 

Languages comses. 

Table 1: Summary ofTop Tea LaDguages (other dian English) Used as Primary Language by
 
StadeD 2M6-07
 

Viecna.mese 

# ofStu.deats Using as 
Dome e 

192,008 
18,291 

1~643 

129 
510 
448 
423 
244 
232 

TOTAL 216762 

This application suppol1s the creation of Smaller Learning Communities (SLC) at eight large 

high schools where fimds from this grant will have a direct impact on the education of 17,881 students. 

Table 2 details school enrollment for the eight high schools included in this application, disaggregated 

by race and etlmicity, socio-economic status and other relevant factors. The inclusion ofboth Miami 

Lakes Educational Center, and Robert Morgan Educational Center in this grant opportunity further 

supports the district's drive toward Secondary School Refunn (SSR), by offering both schools the 

opportunity to benefit from deepening and sustaining their work as full academy schools. Since 

U T'\r'D~. ~T r nD A NT APPT JCATTON: February 2008 2 



e~.,.f!~1st ;~w«l1..,tl)i.~l;,~ schools designed to meet the needs of all students as 

they...~ to eaterpost...~;·~on and/or careers. As such, their academy models allow 

for curricular integration and the building of comprehensive, increasingly complex academic and 

Career and Technical Education programs. All students are scheduled into an academy beginning in the 

ninth grade and are scheduled into their core academic courses according to their selected academy. 

Grant funds would proVide much needed support to the existing career academies. Specifically, funds 

would be utilized to: 1) COIItiIuIe tuUl expiI1Idp1YJfessit»ull development OJIJHlt1lm/tiesfor teachers; 2) 

allow ctUeeI' tuUl tedlnictIl tt!tIcIun to IIJI1/1'fIIle tecIudcIIl 1uuJwledge ill respDIISe to the mpid 

cJumges tecIuuJIogy brings to tluJse career ptIthwtI:p; 3) ;"Cl'eilSe illtemship tUU1 apprenticeship 

oppt1l'tllllili4 for studmts; II1II4 4) support tile cost of i:ndIIstry reltIt!ed. extIIIIS and licenses for 

- .,
l":~:·BiI!b!~~""'f,.,-: 

2007~ American Coral 
Gables 

Miami 
Beach 

Miami 
Jackson 

Miami 
Lakes 
Educ. 
Center 

North 
Miami 
Beach 

R 
Morgan 
Educ. 
Center 

B.T. 
Washington 

9m grade 754 959 579 430 425 785 679 352 
10m gmde 732 1008 524 432 493 753 631 352 
llm grade 543 847 470 378 388 736 51l 331 
12m grade 653 678 385 310 283 562 608 310 
Totill 2682 3492 1958 1550 1598 2816 2429 1345 
% Minority 95 92 82 99 95 96 81 99 
% White 5 9 18 1 5 4 19 1 
% Black 27 10 8 43 14 69 19 54 
% Hispanic 65 80 71 56 79 22 57 44 
% Other 3 2 3 -­ 2 5 5 1 
%SWD 13.1 10.9 10.2 14.2 9.1 9.9 8.3 19.8 
% EconDis. 52.4 44.6 .50.6 69.3 54.5 47.4 41.1 74.7 
ELL 10.9 13.9 13.2 10.6 2.7 8.0 1.4 7.5 

Student Performance and Gaps in Student Achievement: In 2006-07, none of the eight 

M-DCPS: SLC GRANT APPLICATION: February 2008 3 
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i4iW"vsekoolsmet federaJlydetetmilled A.dC:quate Yearly Progress (AYP) goals; six of the schools 

~alettet grade in the Governor's A+PIan for Education and one of the schools received a 

ftd'.'..... Over the past three years, none of the selected schools has achieved AyP status, and 

two ofthe ·schools are in corrective action under1he oversight ofthe Florida Department of Education. 

The inability. to improve the overall school grade can in part be attributed to the failure ofthose students 

who perfunn below standard and well below standard on accountability tests to achieve marlred 

learning gains. Continued failure to achieve AyP status is indicative of the vast learning gaps among 

the subgroups as detailed in Appendix B, and demonstrates the need for focused assistance at these 

schools. Table 3 (page 6), provides summary indicators of academic performance as well as other 

measures for these high schools, and M-DCPS overall and comparative state statistics fur 2006-07. 

~ B also provides additional indicators measuring school performance as well as longitudinal 

data relative to enrollment, Adequate Yearly Progress, student achievement and learning gains on State 

accountability assessments, participaUon in Advanced Academics, graduation ~ drop-out rates, 

indoor/outdoor suspensions and incidents of crime, post-secondaty education planning, college 

entrance examinations, and student attendance. 

AlllJh-10* grade MDCPS students are required to take the Florida Comprehensive Assessment 

Test (FCAl), which assesses student achievement on five levels ranging from. ''well below standard" to 

"diStinguished." In 2007, an average of the eight schools indicates that, overall, 71 % of students 

perfonned below state standatds in reading and 47010 of students performed below state standards in 

mathematics. While minority students consistently perfonn lower on an measures, the achievement gap 

is most clearly evidenced through the percentages ofstudents, at the target schools, performing below 

state staad." on the reading portion ofthe 2007 FCAT: 

• 7tJOA, ofBlackstudentsperform below state reading standards; 

l\A"_nrp~· Sf.r OR ANT A PPT .TCA TTON: Februarv 2008 4 
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o	 71% ofHisp£l1#t),i~J1(If'lormbeZowstate reading standards;
 

'jIer/orm below state reading standards;
 

• 9()O/O ofLimitedEnglish Projicient studentsperform below state reading standards. 

It is significant to note that the minority enrollment at the selected eight schools ranges from 82% ­

99%, with six ofthe schools populated with minority enrollments above 9QO.Io. 

In addition to the fact 1hat the percentage ofstudents perfonning below state standards at six of 

1he target schools fiIr exceeds both state and district averag~ participation in this grant program was 

also based on the significant differences in learning gains among the Ayp. subgroups. Other factors 

included ~ demograpbiccbaracteristics particular to the school and extended learning community, 

the percentage of students who· drop out of high school, and the overall graduation rate. Five of the 

selected schools, American, Miami Beach, Miami Jackson, North Miami Beach, and Booker T. 

Washington senior high schools Were recipients ofthe 2004 SLC grant and will utilize monies from this 

grant to deepen academy vvorlc and provide for long term sustainability to the refonn efforts currently in 

place. All five ofthe above mentioned SLC 2004 Cohort schools have seen improvement in attendance 

~ four have achieved a reduction in the percentage of outdoor suspensions, and three of those 

schools have seen a reduction in the incidents ofcrime. Table 4 provides swnmative improvements. 

The 2004 8LC schools had only three years to implement the goals ofthe grant and four ofthose 

schools have experienced changes in leadership. As such, additional time and monies are needed to 

solidifY the work thus fur and expand opportunities to those schools and their learning communities to 

further embrace the goals of81£s. Because M-DCPS has been the recipient of SLC grants in the 

past and because of the comprehensive district supported plan, we have been able to change the 

language used in high schools to assess success and to detennine "excellent" implementation. 



Table 3: High School Summary Statistics 

Statistics American Gables 
Miami 

Bch 
Miami 
JacksOn 

Miami 
Lks. Ed. 

N. 
Miami 

Bch 

R. 
Morgan 

BT 
Washington 

Miami-
Dade 

County 

State of 
Florida 

State Gradel 06/07 D C D D B D C F C Not 
Available 

AyP Met 06107 NO NO NO NO NO NO NO NO NO NO 
910 % Read Below 
Standard 06/07 

72% 66% 65% 86% 50% 68% 48% 87% 67% 59% 

10m % l'ead Below 
Stand 0(,,/07 

79% 68% 73% 92% 66% '78% 55% 91% 73% 67% 

9- % Mllth B,Iow 
StMdanl 06/07 

55% 51% 46% 68% 28% 51 % 28% 65% 50% 60% 

10m % Math8elow 
Standmi 06107 

.45% 36% 44% 74% 26% 43% 23% 64% 43% 34% 

Reon. 
~Qi,sadvantaged 

OfAA07 

42.3% 41.4% 38.3% 53.6% 39.7% 46.1 % 39.4% 74.3% 59.0% 45.4% 

Q)adwWon Rate.! 
($t66 

52% 67% 54% 37 % 83% 55% 67% 31 % 58% 68% 

Qjpoullute 
0:5106 

7.4% 5.1% 7.2% 11.8% 2.7% 7.9% 3.8% 8.1 % 6.7% 3.5% 

ABsent> 20tlays 
06/07 

14.3% 12.8% 13.8% 26.5% 3.1% 6.2% 7.1 % 24.8% 17.5 15.9 

Indoor Suspelision" 
05/06 

31.2% 15.3% 30.00,10 34.6% 0.0% 32.7% 6.9% 20.9% 19.2% 16.2% 

I .,,.~·s A+ PIan. which grades schools based on how well students have mastered state academic standards in reading, writing. math. and science. 
~••"~of~with a staDdard diploma u a percentage ofseniors. Reflects 200S-06 data, the latest year for which data is available. 
3 SelO:OhiiJpensiOns as % of enrollment. 
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Ch~ane~' di'sbitlt, cpa.Aiiculadyone" the size of M-DCPS, reqUIres a tremendous 

momentum that is well underway to move to a high performing district supporting the needs of 

all stUdents and;TecogBizing the multiple pathways necessary to ensure their success. 

ulDlDa e Sell I Cbaraeterisdes 1m,proveDleDa tor SLC 2004 C b0 ItSdIIJOIsTable4..S ti¥ 00 0 

2803·%SelaOot 2003'% 2007.%2001% 
abseDt>20 Outdoorabsent>20 Outdoor 

~ . .days SdaYs 
17 14 18 10Au1erican 

ManucBeach 27 3414 4 
M)·~ 39 2226 17 

20N. Miami Bch. 6 34 12..
B.T.Wi 40 25 9 12 

2803 
Incidents 
ofCrime.' 

254 
155 
146 
221 
94 

2003 
IncidenCs 
ofCrime 

207 
83 

213 
86 

150 

Both Miami Jackson and Booker T. Washington senior high schools participate in the 

District's School Improvement Zone program mandated for selected schools based on continued 

low academic perfonnance and participation in a feeder pattern in which low perfonnance is 

widespread. Because ofthe demographics and socioeconomic factors of the student populations, 

both schools receive Title I funding which seeks to improve the learning of children from low 

income families and to close the achievement gap between disadvantaged and minority students 

and their peers. In alignment with the goals of the SLC grant program, the Title I program has 

changed from a remedial academic track to a high performance program dedicated to helping 

eligible children meet the same challenging academic standards that States are required to 

establish for all children. 

Although all eight schools serve students from the very lowest socioeconomic levels, Miami 

Jackson, North Miami Beach, and Booker T. Washington senior high schools are located in areas of 

high risk characterized by populations that live in extreme poverty, deteriorating neighborhoods, and 

M-DCPS: SLC GRANT APPLICATION: February 2008 7 



·CQ~~~$tIl'etoviolemcerim.e and drug use:' Other debilitating factors include large special needs 

}X)PJl.~,Ma~ of at-risk youth, and, the inordinate number of adults requiring social 

Dropout rate, and gaps in the graduation rate between aU studeotsaod student 

subgroups: A Jolms Hopkins University study (Balfanz &Letgers, 2004) identified Florida as one of 

five states cbaracterized as "America's dropout factorieS." Education Week (June 12, 2007) supports 

this claim. with a study that ~VeaIS Florida as one ofthree states nationwide with the largest number of 

students leaving high school after the rjh grade. The graduation rate in Florida is equally abysmal with 

the same study rating Miami..D8de County as having the eighth lowest graduation rate among. the 

nation's 50 largest cities. The subgroup graduation rate among these eight schools supports 1his claim. 

In 2006, tlte overall graduation rate of the eight sehools averaged 55.6% and as such,. is below the 

Dis1rictaverage of 58.5% and even farther below the state average graduation rate of 68.3. More 

telling, however, is the graduation rate among AyP subgroups as follows: White 60.5%, Black 50.10/0, 

Hispanic 55~9%, Economically Disadvantaged 53:70/0, LEP 41.30/0, and SWD 34.3%. As detailed in 

Table 5, the ~ority of subgroup graduation rates at the target schools remain far below the state 

average graduation rate. Longitudinal data is provided in Appendix B. 

Table S: 2006 Subareu•• Graduation Rates 
White Black Hispanic Econ 

Dis. 
ELL SWD 

American 64.7 41.2 55.9 46.5 45.3 31.6 
ComlGables 76.8 50.0 663 60.7 48.6 41.0 
Miami Beach. 58.3 54.7 52.6 52.0 40.6 30.0 
Miami Jackson 46.2 39.9 34.4 39.9 22.0 17.9' 
Miami Llcs. Ed. Ctr. 92.9 66.0 84.7 80.8 82.9 60.0 
N. Miami Beach 72.3 51.6 56.7 553 43.2 173 
R Morgan Ed. Ctr. 622 63.0 68.8 62.3 36.8 64.5 
B.T. W" n 11.1 35.0 27.8 32.4 11.4 12.2 
District 72.5 47.5 60.5 52.9 45.9 36.0 
State 77.6 52.8 61.2 53.6 46.3 37.4 

lI.K nrlJ~· ~T r l1RANT APPLICATION: February 2008 8 
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stlident AtteDduee: Given the impact that regular school attendance has on academic 

. _ 'i,i;-:{'_i.~,-,.,·,~'''L,:~_\:,jf . ";:':,,_ ;"'>"", _ 

petf~, the overall percentage of stUdents missing 20.5 days or more from the target schools is 

aJ8l~lthtg. Those numbers range from 3% - 26.5% of students missing 20.5 days or more of school. 

The five "target schools that were a part ofthe 2004 SLC Cohort have. all shown improved student 

attendance as reflected in the average percentage of students missing 20 plus days of school as 

evidenced fiom 34.6% in 2003 to 17.1% in 2006. Although the continued need for improvement is 

evident, the drop in 17.5 percentage points indicates that efforts are moving in the right direction. 

Current educational research indicates that ideal enroUments for a secondary school should 

range between 600 - 900 students. (Lee & Smit:b, 1997) Data supports higher attendance rates, lower 

drop-out rates, less violence, and higher grades and test scores at schools that fall within the 

aforementioned population range. In his article, "Small Schools: The Numbers Tell a Story," author 

Michael Klonsky reports that smaller schools have been of particular benefit to inner-city yout.h, 

African-American and Latino students, and those students coming from low-income families. Given 

that the average population of the eight target schools is 2,235 students, the need to move the district's 

large, anonymous high schools to the more personalized learning environments of the SLC 

configuration is obvious. 

EnroDment in postsecondary education, apprenticeships, advanced training, or work: To 

offer students more postsecondary choices and opportwlities, Florida graduation requirements have 

been enhanced to add additional rigor to the existing academic tracks. Beginning in 2008, the Florida 

Department of Education (FLDOE) mandates that students will be required to complete four years of 

mathematics and that each student select a "major" course ofstudy aligned with individual preference. 

Given this new state requirement, the implementation of SLC career academies is of paramount 

importance and closely aligned with the goals of the state Board ofEducation Participation in career 

n 



~••.•..~ .~ ~·s'olcly by stu5.J,CPt 1>~ference. will allow students to concentrate their 

e~i.li"'··_$$.~u.siye ot: .but not limited to, Agriscjence & Biotechnology, Architecture 

& C~1I.;BusinesN, A.timi1lislltation,. ~g(lment, Marketing, an4 Finance, Communication 

Arts & ·DJgttsl· Media, Education & Training Services, Engineering & Aerospace, Health Science, 

Hospitality, Tourism, and Culintl1Y Arts, /riformation Technology, Law, Public Sqfety, & Security, 

Manufacturing, Transportation, and Vrsua/ & Performing Arts. The M-DCPS Career Academy 

Planning Guide (URL link located in Appendix. K), provides a comprehensive plan for creating and 

sustaining career academies and is supported by the Seconda.ry School Reform website which details 

academies, course sequencing, postsecondary choices aligne:d with academy choice, and career 

opportunities stemming from the secondary academy choice. The website, http://ssr.dadeschools.net/, 

also provides ew:rem infonnation on existing M-DCPS academies, academy charIs. business 

part:n.erships, scholarship infonnation, student work spaces. can:er academy staff contacts, and other 

resource links. 

Schools provide each student with additional tools and resources to help guide them in 

preparation for post-secondary opportunities through use of the Armed Services Vocational Aptitude 

Battery (ASVAB) and the Florida CHOICES p1anDer. The ASVAD is designed to assist 101b_12th 
.> 
f 

graders in career exploration and post-secondary planning. This assessment enables students to evaluate 

their skills, estimate their academic perfonnance, and identify areas of interest. Students are able to 

discover and explore potentially satisfying career choices, choose high school ItU\iors. and develop 

post-secondary plans that will prepare them for a successful transition into post-secondary education 

and/or the real world ofwork. The Florida CHOICES Planner is a free online program provided by the 

FLOOE for high school students and adults. The CHOICES Program affords students the opportunity 

to assess their areas of interest, values, and skills. Using their student identification numbers, students 

". n."...n~. ~T l"' nVANT APPTJCATION: February 2008 10 



~",~, 1bisl\.~;._beare ha~met ~iJities exist. The freedom· of access also allows 

;<;~.,"~~!.h.0me.StuQel1ts'Creareoniinej1J()rtfolios and store infonnation for 

~iog\("""" "Q1Qf~ Currend:y, M-DCPScollects infomiation about post­

~an.,p18lS_rpaljl)$f.;bigh(~1 studeDts!hough SliU'Veys dUring the senior year. 

This applieation ....",.eabsolute priority of preparipg aD .tudents to succeed in post­

seeondary education and eaJl'een. The 2008 SLC Gmnt: Project plan is explicitly designed to develop 

an~onplan to pttM~ .. ~ co~ve effort.to ptepare. all students to succeed in post­

secondary edueati.ona;md careers withoUt the need for remediation. The 2008 SLC Grant Project will be 

inclusive ofmeaningfUl and substantial academic supports for all students to ensure they perfonn at or 

above grade level and to increase academic rigor and relevance for across all academic levels. Students 

will be .engaged in a coherent sequence of rigoroUs and career-relevant English language arts, 

mathematics, aodseience eemses that will equip them with the skills and content knowledge needed to 

succeed inpost...~ education and careers. For those students not yet performing at grade level, 

the 2008 SLC GnlntProject will pifer intensive interventions strategies in the disciplines of language 

arts, mathematics, and science courses that will equiptb.em with the skills to perfonn at grade level by 

the completion ofthe 1(jh grade. Examples ofinterventions include, but are not limited to: 

• homogenousscheduling ofstudentsfor targeted instruction;· 

• small group pull'*Out interventions bingthe school day; 

• supplemental tutoring opportunities after school; and, 

• the use ofeducational software andtutorials. 

These interventions derive from current scientifically-based research and best practice, and include the 

use of age-appropriate insttuctional materials. Instructional and academic support mechanisms are 

available during the regular learning day, before and after school, on weekends,' and at other times 

M-DCPS: SLC GRANT APPLICATION: February 2008 11 



.eA~lis l16t in.~jn. ·Based· Gn tlte1r academy choice, students will enroll in a coherent 

$fIft~ '~~..earts, mathematic, and science courses that will equip them·with 

the ..:'.. ····and ~i;kn0wlecir1e· nCedcd to sueeeed·· in postsecondaty edueationand careers 

without need for remediatmn.As an example, Tahle (5 bel0w (URL link provided in Appendix K), 

presents the course optioosforst.udeJilts in a Building Constmetion Academy. 

Algebra orhigher Geometry or 
higher 

Algebra II or 
higher 

Pre-calculus or 
Other 
Mathematics 
Course 

.lFarth ~Space 
_ ...or· 

alQ. 
/fJistery 

9di<Jride 
Trans.ition 

Building 
CGns#UctJon 
Technology 1 
':"~QatQl11 
BuildIng 
Construction 
Technology 2 
872032001 
Elective 

Biology or 
Chemistry 

Elective 

Foreign 
~9"'8geor 
QltrIIfla.etive 
Building 
Construction 
Technology 3 
8TZ033QD1 
Building 
Construction 
Technology 4 
872034001 
Elective 

Chemistry or 
PhysICs or 
Ph leal Science 
AmeriCan History 

Foreign 
Lan9u~eor 
other Elective 
Building 
Canstructlon 
Technology 5 
872035001 
Building 
Construction 
Technology 6 
872036001 
Elective 

Science Elective 
or Other Elective 

Building 
ConstRlctJan 
Technology 7 
~72(J3. J1Q:1 
Industri81 
Cooperative 
Education (I.C.E.) 

Industrial 
Cooperative 
Education l.e.E. 

Suggested EleclJves: 
-Students may in their Junior or Senior year opt to participate in the Career Experience 

Opportunity (CEO) internship program using the following course numbers: Workplace Essentials ­
83003101A (Honots .5) and CEO intemship - 0500330CE (Honors .5). 

-Students may complete more than one program within the Academy of Architecture and 
Construction providing courses are offered at the school site. 

-In addition. students can choose to enroll in Materials and Processes Technology, Architecture 
Design, or Construction Tedlnology classes to enhance their marketability. . 

The target schools will offer an enhanced guidance and academic advising program to 
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$~t$;~dt1le~,~.. that wiH include a4slstance in planning a rigorous and relevant course 

of, ,~~>,;~t ··~~,,~~Jie the academic preparation needed to succeed in post-secondary 

ed1:lQa1lionor.,,_~iD.a~r pathway. Particular attention and activities will target first 

generation college applicants and their parent$.. Career planning activities will begin in the 

mandatory 9th grade transition course, Tools for Success, with the creation of an individual 

electronic career/academic portfolio designed for real-world application, and on-going assistance 

and guidance in developing postsecondary plans. In addition to the Career. Specialist who is 

assigned to provide in~ed awareness in career preparation, each school is assigned a College 

Assistance Program (CAP) counselor dedicated to raising awareness of post-secondary 

opportunitiC$, i.e., financial aid, scholarships, and the application process. The SLC Grant 

Project Plan will :fUrther detail increased opportunities for students to eam postsecondary credit 

through Advanced Placement (AP) courses, International Baccalaureate courses, or dual 

enrollment credit programs. 

This .,pplieation meets the competitive preference priority of providing assistance to 

schools in need of improvement, corrective action, or restructuring. Two of the schools 

included in this grant application, Miami Jackson and Booker T. Washington senior high 

schools, have been identified by the State Board of Education as being in need improvement, 

corrective action, or restructuring under the Elementary and Secondary Education Act of 1965, 

as amended by the No Child Left Behind Act of 2001. Both schools have high rates of student 

minority populations (both at 990AJ minority populations), a high incidence in poverty among the 

student population, (Jackson with 53.6% and B.T. Washington with 74.3% of their students 

populations economically disadvantaged), and a failure to achieve learning gains. Because both 

schools have populations with high rates ofpoverty, they receive Title I funds. Such funding is 
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... 
u~ 'W'"eQ'Qre"ttt.hdlstmients have a fair, equal and significant opportunity to obtain a high 

ql.tyeau_ti~nandt1!iatthey reach, at mii1itnmn, proficiency on state academic achievement 

stands and state ~c assessments. Docw:rlentation of having been identified by the State of 

Florida for corrective action is available in Appendix A. 

0u8Ity ofProiect DesigD: 

(1a) Teamen, smoot administraton, parena and eommUDity stakeholden support for 

the proposed project: The Miami-Dade County Public Schools J Secondary School Reform Plan 

(hereafter, SSR Plan, the Executive Summary"appears in Appendix I, and the URL address is listed in 

Appendix K), approved and endorsed by the School Board in 2006, outlines organizing principles, 

pedagogy, plans and measurable milestones fur comprehensive high school refunn. Principals from 

across the district developed the SSR Plan and have been central in all aspects ofrefODIl planning. The 

selected schools have funned SSR Design Teams comprised ofan administrator, the SSR coordinator, 

4jh grade team leaders, academy leaders, faculty representatives :from Special Educati~ LEP, 

advanced academics, teacher's union, and parent, student, and community representatives who are 

cllarged with the responsibility of the planning and implementation of the refonn process. These 

Design Teams have examined the characteristics ofhigh-performing high schools, reviewed instruction 

and other aspects of the high school experience, and developed individual school phms to build on 

those strengths and to address weaknesses. Individual school plans are detailed in Appendix H As 

previously stated, two of the selected schools are :full academy schools, and all of the others have 

implemented at least one academy including the scheduling ofall 4jh graders into S1£. Teachers have 

been closely involved in the planning and implementation of the SLC. A survey ofthe target schools 

indicates the following plans to ensure both implementation at the three schools new to the SLC 

process and the continuation ofsaid process at the remaining five schools: 
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e cd~dpr(Jfessi(J11ll/development in research-based strategies to deepen and sustain reform 

'~j!"'jlEsIlJitlrtfii1l8d by the needarid level ofthe individual school); 

e iJStfitiniJiysutTainingjor school-sitepersonnel, parents, andstudents; 

•	 visitation to comparable Design Studios; ­

•	 professional development allocationsfor sharing ofbeS!practices among other SLC schools in 

tlie district; 

•	 collaboration opportunities between academy teachers and appropriate business community 

partners; and, 

• professiohal development with the scheduling associatedwith SLCs andcareer academies. 

Examples of the process for the continued implementation of the SSR Plan and the SLC plan include 

the dis1riet Secondary School Leadership Regional Design Studios held in 2005 which consisted of 

school leadership teams for all high schools. The Regional Design Studios involved school-based 

teams in learning about national models of high school reform and the most CUlTent. research and 

strategies used in developing action plans for implementing SLC in their schools. The SSR Design 

Team Workshop, held in 2006 and 2007, were comprised of assistant principals, teachers, counselors, 

and career specialists. SSR Design Teams from six of the target schools attended a one week M-DCPS 

Summer SSR Workshop (2007) designed to further guide the SSR implementation in 2008. 

(lb) Parent, student, and community stakeholder involvement in planning and 

development: M-DCPS recognizes that successful reform requires effective involvement of 

stakeholders from across the community, including students, parents, business and community leaders, 

and has included these groups in planning and implementation of SLC. M-DCPS is using a Student 

Voice protocol to drive the school redesign process. To enhance a feeling of ownership and 

empowennent, students provide feedback and suggestions through school climate surveys, 
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~_\ift,~~.andileus .. group~OIJS. It bas been recognized that Student Voice can 

be a powedbl catalyst· f<tr·~ .inthe· tl'fQISfc+mlu)tion of schools and the instructional process. By 

attentively listIming to students, a Jl()S1tive~ can also be made in the overall school culture. 

Student views about their schools are important, not only because they can infonn refonn decisions, but 

also because they a1fect the quality ofthe educational experiences (Johnson, 2002). 

M-DCPS has worked diligently to raise the awareness of the value derived through the 

use of Student Voice. These efforts were recognized May 9,2007, when the Mayor of Miami­

Dade C01mty and the Board of County Commissioners issued an official proclamation declaring 

the day "Student Voice DIJY. lIP Funds from this grant will be used to raise the level of student 

voice in the target schools by providing the forwns to adequately support Student Voice 

activities. Professional development will also be provided for faculty and staff to be trained on 

the importance of Sh«knt Voice. Each school will complete a Student Voice Action Plan to 

sustain the efficacy ofthe program. 

Parents and other stakeholders (admiiUstration, faculty, bargaining unit, parent, student, 

and community/business partner), at every school have been involved through Educational 

Excellence School Advisory Committee (EESAC) participation and the SSR Design Teams, 

which have guided overall high school reform planning and direction. The EESAC is a State­

mandated advisory board, comprised of individual school stakeholders, charged with the specific 

oversight of school operations as they relate to school improvement and educational 

accountability. Because M-DCPS recognizeS that parents are an integral link to their child's 

academic success, Tile Pare"t ACIUlemy (URL link is located in Appendix K), was created as a 

year-round initiative designed to help parents become full partners in their children's education. 

Because of its early success, TIle Parent AClltkmy was recently rewarded with a $1,200,000 
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donati'OntoStll'potttlteeilf.pausion efitse:Wor«to all 347,774 students and their parents. Having 

~stocllti'B~~o1lt'S8sblhtg d~ in facilities allover the countywide school system, 

paRmtShaveme o:Pl'GrtttI1i1:yto emellin classes that interest them most. Such ideas include 

effective discipline, nutrition, financial managerpent, or child development. As the first of its 

kind in the country, The Parent Actulemy partners with· higher education academici~ K-12 

practitioners, actively engaged parents, and the public and private sectors, to offer M-DCPS' 

parents the opportunity to eqjoy an academic collegiate environment aDd learn how to help their 

children succeed. Partnering with higher educatio~ the goal is to have buildings, facilities, and 

resources harnessed to open college classrooms to parents all across this county. Within these 

walls of higher learning, parents will be offered a myriad of classes ranging from "The A,B,C's 

ofMiami-Dade County Public Schools," to how to "Help My Child with Math!" Parents will 

have a rich menu of opportunities, which will include basics on how to help their child, to their 

own life skills classes, such as "How to Write a Resume for a New Job." Stakeholder letters of 

support for 81£ implementation are included in Appendix G. 

M-DCPS and its high schools boast a long history of strong community and business ties, as 

evidenced by more than 2,000 partnerships for Miami youth. These partnerships include pathways to 

higher education and alliances with national education refonn experts. A URL link: detailing many of 

the partnerships now expanded to support wall-to-wall SLC is included in Appendix K. IndustIy­

focused advisory boards (ie., Academy of Finance, Academy of Hospitality and Tourism, the 

Academy of Infonnation Technology) provide strong support and commitment to developing a 

competent and highly skilled workforce by offering internships, scholarships, job shadowing 

experiences, mentors, and other resources. Additionally, Superintendent Dr. Rudolph F. Crew, the 2008 

National Urban Superintendent of the Year, has initiated "education compacts" with the county 
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~;V~,~~~Qfitscitiesand municipatities that describe shared interests and a common desire 

to ~W~iand"l~in the public schools located wi1hin their jurisdictions. Over the 

COUJ1Ie':0f~,_s.veyeats, the vanous governmental institutions will pool intellectual, financial, and 

human caPtal to raise the performance of those schools and provide thousands of internship 

opportunities for the 106~673 high school students within their jurisdictions. 

An example ofthese partneJ:ships was the donation of$5oo,OOO:from the Mi$ni-Dade County 

Commission to implement the Fire Fighter Academies at two fonner SLC schools with the guarantee 

of job'placement upon graduation. A web-based clearinghouse which aligns interested business 

paI1DetS with student.inteIns was launched in December of2006 and plays an integral part in placing 

students, in internships aligned with individual interest and selected career academies. As a result, 

appiOXimately 1,136 students have participated internship opportunities. More than 450 local 

businesses serve as committed members of the M-DCPS Business Partner Clearinghouse. Using the 

clearinghouse as a tool, students, their counselors and their academy teachers will be able to 

communicate directly with businesses that are interested in providing intemsbips, apprenticeships or 

scholarshiPs. As such, students will be given increased opportunity to gain real world experience 

expanding the opportunity to better prepare them for post-secondary education or career. 

(2) Suflieient "Doing and preparatory activities to begin impleJn_tation in FaD 2008: 

M-DCPS is ready to begin implementation of the 2008 SLC Onmt Project in these high schools 

beginning in 2008-09. Because of1he district's extensive experience with SLC, substantial investment 

in high school refolDl and development over the past two years and the implementation of successful 

career academies at 26 high schools, the selected schools are well prepared to hit the ground nmning in 

the fall of 2008. The target schools have all completed a SSR PJOnning Roadmap (Appendix H). 

conducted faculty seminars in which SSR was the primary topic, and participated in district-wide SSR 
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workshops. Although three years provided a limited amount of time to complete the enormous task of 

re"'CUl~uman hip schools to the goals of SLCs, the previous recipients of the 2004 SLC grant 

have~"eam,~m;the'fom:natiooofcareer academies. American Senior High School 

offCIS niRe~es withpl.ans to add an additional National Academy Foundation (NAF), Academy 

oflnlmmation Teebn.cUogy academy in the 2008-09·school year; Miami Beach offers seven academies; 

Miami Jackson offers four academies; and B.T. Washington offers four academies. Both Miami Lakes 

Educational Center and Robert Morgan Educational Center are wall-to-wall academy schools offering 

students a to1al. of 13 career academies and Coral Gables Senior High School has plans to implement 

five acaciemies beginniDg in the 2008-09 school year. 

Seven of the target schools currently mandate participation in a ninth grade academy or 

transition course designed to meet the needs oftheir student population with plans to either enhance the 

existing plan or move nm a single course to the academy concept in the next year. Robert Morgan 

Educational Center.plans to utilize gmnt funds to develop a ninth grade mentoring program which 

focuses on chafacteJ;. e4ucation and post-secondary planning. Miami Lakes Educational Center enrolls 

each ninth grader in the ninth grade transition course, aptly titled the Millennium Course. This course 

provides students with an overview of the career pathways available in grades 10-12 in their chosen 

academy. Ibis required course introduces the concept of working collaboratively and to working 

within a small learning conunwlity. Other activities nm the ninth grade academies include the 

following innovations: 

• collaboration on inter-disciplinaryprojects; 

• commonplanning/or ninth grade team members; 

II separate facilities housing ninth grade students with assigned administrators and guidance 

staft 
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Gl~lJl!!flllttltlmfm«Jrl#l'igfor studentsident{l1edat-risk; and,
 

ej_lli!/.lfiililtllg~~iiJ,tlevel(jp c(J~iYeness.
 

n.e*.Piutand I».Slgn S~pmvidesumcieDtgui6anee and direction to Rmther drive the 

implementation that retleets sehool..baSed needs. PriOr to the implementation of the SLC grants, M­

DCPS implemented career academies in various SChools throughout the 19908 which cwrently includes 

20 NAF-Iicensed academies in 17 schools. As those early academy versions varied, the SLC initiative 

reflected in this proposal is an opportunity to align refonn efforts, raise quality, and improve 

consistency. The original grantees provide a leaming laboratory for expanding SLC to more high 

schools in the district The experience gained by the initial SLC schools is being used to inform this 

subsequent phase. Because of the previous SLC experience, opportunities for forums will be 

developed. to share best practices to improve the implementation process, particularly in areas of 

documented success such as improved attendance rates, outdoor suspension rates, reduction in student 

discipline Rd"e.rrals incidences ofcrime. The target schools will be paired so as to establish professional 

leaming communities·for meaningful conversation, sharing ofbest practices, and professional support. 

(3) Technical assistaDee and support for implementation: Working with the National 

Academy Foundation (NAP) and Small Schools Workshop (SSW) as our core partners for secondary 

school refonn, the schools in this application have refined the approach to SLC creation and 

sustainability, promulgating a project plan and implementation supports to guide this process. NAP has 

provided professional development focusing on the "six core principles, " so that schools could gain a 

deeper understanding ofthe overall plan and how each piece ofprofessional development is connected 

to the overarching plan. Other outside services to be contracted for services may include, but are not 

limited to, the following research-based agencies which offer support and guidance in the 

implementation of SLCs: Southeastern Regional Educational Laboratory (SERVE), Northwestern 
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'_""~e_ baOOl'tltery, (NWR.iL), 1be National Literacy Project, Conscious Classroom 

....~~rs fQr~ R~bility:, Nova Southeastem University, the University of 

~~WH)iW0rhi{>n"line.-..s, Elori.lnternational University, and Bany University. 

SiDce2Ql6,29 pmrc.io_ devekJpment·activities r.elative to smaller learning communities have been 

o1Ieredandhave been attended by over 3,500 teacbel's and administrators. 

While the district office will offer guidance, the use of outside services will be detennined by 

the needs of the individual schools. The proposal to develop SLC at eight additional high schools is 

part oftlte district's goal ofestablishing waU-to-wall SLC at all 41 high schools by 2011. Each of the 

schools has a strong, committed principal, a willing and participatory leadership team, effective 

parentlbusinesslcommunity relationships, and broad organizational support within the school 

community and the regional administration - all are fitmly committed to implementing broad-based 

refonn. 

(4) Qifer a eohereot leqDenc:e of rigorous eou.nework: As mentioned, the M-DCPS SSR 

Plan provides the overall guidance and direction for using SLC to improve student achievement and 

ruurow the aebievement gap in M-DCPS high schools. This eflbrt is fully integrated and aligned with 

S1ate and district initiatives to improve FeAT perfonnance. Initiatives include a "double-dosing" of 

reading for students below grade level, a county-wide literacy, mathematics, and science cuniculwn, 

and extra help to provide academic supports to students. The District's Literacy Initiative and 

Mathematics and Science plans include t.rainjng teachers and providing literacy and cwriculums­

specific interventions across the cuniculwn (URL links are available in Appendix K). All schools not 

meeting AYP, including all of the schools in this grant application, receive additional support and 

guidance to bolster student achievement. Academic interventions and SLC components work hand-in­

hand to improve student achievement and SLC funding will be instrumental in facilitating these 
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s,iif.....·;~c SUpport meehanisms. A Educational s13keholders are able to access course 

~~' Viti tl\e newly lauRehed Secondary School &efonn website, located at 

http://gr.dadMhoQls:netJ.Here,aU $tUdents can plan their entire secondary career in a chosen 

academy'based on the individual's academic level. Links to colleges and· universities, dual enrollment 

opportunities, career plarming and opportunities are also available from this site. Information and 

teetmical assistance associated with the use of this website are offered at all SSR meetings and will be 

included inmeetings with SLC personnel from the 1arget schools. 

(5) District-wide strategy for reform: The development and implementation ofSLC is part of 

the M-DCPS overall comprehensive high school :refonn strategy for which substantial groundwork has 

been completed and significant progress has been made. Superintendent Crew entered the district in 

20Q4 withhigb.·school :refOlDl as a top priority, where it remains today. The goals for improving M­

OCPS's high schools - reducing dropout rates, raising student achievem~ increasing post-secondary 

education enrollment and career success - are aligned with state and national standards targeting 

secondary school refonn. 

Based on the principles of the SLC, the SSR Plan was developed under the leadership of the 

Superintendent with substantial input from district and school level personnel (specifically principals, 

teachers, parents, community leaders, and o1her stakeholders). The SSR Plan serves as the l,IDlbrella for 

all high school refoDll efforts in the district and was developed based on a review of :research and 

current best pmctices in improving performance ofhigh school youth (URL link is located in Appendix 

K). The SSR Plan specifies a multiyear, phased approach to improving high school achievement by 

implementing wall-to-wall SLC in all M-DCPS high schools. The SSR Plan is grotmded in six eore 

prineiples: (l) integrated system of high standards, cwriculum and instruction, auessments, and 

supports; (2) personalized learning environments; (3) academic engagement of all students; (4) 
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•... :iA~~~S:;.{$)fI(;l(lfl,_.JtJ.Je.aders~ and (6) engage.d community andyouth. 

.,':i$~!"to~~,~lreform is evident in the docum~on of participation in 

,~,.....ti,~.:~.,_~~_~velopmentopportunities amoQg faculties~ the willingness of 

those faculty members to, teaehad4i~ periods",and their willingness to move to flexible scheduling 

int1lefQwofan eight class day. The adoption ofan eight class schedule (instead of the traditional six 

periodsd1edule), allows for those students in need of remedial courses to still participate in career­

themed academies struetW'ed around industry-focused electives, thus~ re-enforcing the goals of 

.prqviding nc;eded remedia.tiqn and prep,ariQg all students to succeed in post-secondary education and 

ea.t,'eel'S. All of the target sch90ls will conduct a faculty vote this spring for the implementation or the 

rete,n1;ion of the eight-period day. The SLC funds from this grant will be used to sustain flexible 

scheduling as an integral part of the redesign process. 

Quality ofProject 8erriees 

(1)Cmttbag aD en"rirvnmeot for success: The purpose of these stmctural changes is to 

~. environments in which core groups of teachers and other adults within the school know 

the ~, itt~ts, and aspirations of each student, closely monitor each student's progress, and 

provide academic and other supports vital to individual success. The M-DCPS plan for 

implementation is focused on a phased approach. These SLC will be wall-to-wall and they will 

encompass all students in all grades. 

All ~ grade. students will be placed randomly in ~ grade academies with SLC groups of no 

more than 160 students with cwricula focused on: 1) improving student achievement; 2) high school 

transitions; 3) career exploration; and 4) physicaVemotional wellness. Students will be placed in SLC 

career academksfor grades 10-12 based solely on student interest. No student will be placed based 

on any other criteria. Upper level SLC will bave~ at minimum: a) a required thematic plan ofstudy; b) a 
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,A:, 

rig()FOUS and ~cum~c)t*~arimtionof academy courses according to industry focus; 

.,.j~,~t()f;~ ..1be M-DCPS phased approach to this grant, coupled with the 

Pi*t1:S.I~tuRentof~.:_tswill result in SLC well underway at two-thirds ofM-DCPS 

hignSdJOOIs, including those with the largest and most challenging campuses. 

M..DCPS has adapted the COntinuous Improvement Model (CIM) as a formal process for 

administrators and staff to .assess student achievement and capture lessons learned from 

impl~on. The model ensures that staff can make appropriate instructional corrections as the 

project progresses. The CIM requires adherence to the SSR Plan while allowing. individual school 

variance based on needs and SLC experience to date. M-DCPS bas set measurable outcomes of 

performance for assessing impactof the SLC program (Appendix E) pursuant to the requirements for 

this grant application. 

In the first year, each high school will tailor 9th grade academies to smaller, more 

personalized learning environments that support each student's individual needs. These 9th grade 

academies (of no more than 160 students) will be supported by a common group of teachers for 

core academic subjects, common planning time, a student advisory model, and intensive reading 

and mathematics supports for students performing below standard on the FCAT. These 

interdisciplinary teaching teams will scaffold instruction for remedial students by infusing 

literacy and learning strategies throughout all core classes. The cwriculum will be of college 

preparatory rigor and content for all students. The remaining five schools will participate in 

professional development opportimities designed to deepen the culture of change and the refonn 

process. 

During the foundation year for the three schools new to the SLC process, each school will 

work with the National Academy Foundation and Small Schools Workshop to complete a 
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d"fed,,;tJaseLm.e'pr0fil~of'altprograms at tfie school. the performance of those programs. and a 

_.';101' ce_Iete:tm.ditil\)n to SLC. Some schools with particularly acute performance 

cha1lenlesmaysele'etal~_'modelfOf grades 9-10 fol1ow«l by career themes for grades 11­

12. 

Schools with career academy experience and clear feeder patterns that allow for strong 

articulation with middle schools may elect to modifY the 9th grade experience to be part ofa 9-12 

academy structure. The design teams have specific guidelines, documented in the District Career 

.Academy Planning Guide (URL link located in Appendix K), and they will be supported by NAF 

and SSW in making decisions and implementing SLC after the foundation year. In the 

subsequent four yearS of the SLC grant, schools will add another grade level and implement the 

SLC academy action plan that was developed during the first year. The academy action plans fOf 

grades 10-12 will include: a required thematic plan of study for each student, rigorous and 

relevant curriculum. personalization of academy courses, consistency in expectations and 

supports across the school. annual assessment of perfonnanee. and staged implementation. By 

the fourth year of the grant, wall-to-wall implementation will be complete. performance 

assessment systems will be in place, and ongoing evaluation will provide feedback to actual 

teaching and school operation. Components include student advisories, mentoring, team teaching 

and planning across subjects, professional learning communities within disciplines. intensive 

reading and mathematics support, opportunities for parent and community involvement, and 

enhanced counseling. Alignment with district and State literacy and other performance measures 

includes implementation of the District Literacy, Mathematics. and Science plans (URL links 

located in Appendix K), which includes double periods of reading. reduced class size. frequent 

assessment, and a prescribed curriculum. 
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'tJ¥~.\,"Ui'st~$s· with Irigorous ~oursewoR"k and skills f@1l" pos¢-Heomdatry 

sq••:'Dtsti~e'tiUticuhmt;isbgingredesign.edto ensure that all students are prepared for post­

secon~ eiUcation81t6' ~.l'hegraduation requirements as identified in the SSR Plan point 

to the rigor ofhigh school requirements and high-standards. All students will be provided with a 

college preparatory curriculwn, organized in upper grades around· career themes. Because large 

percentages of students enter high school well below grade level, schools participating in the 

SLC initiative are implementing a range of interventions to provide the necessary support to 

those students to accelerate their learning gains. These include the literacy initiative discussed 

above, and others. In addition, high schools are working to apply AP teaching strategies across 

the curriculum to raise standards and expectations for all students. 

In an effort to better align the high school cuniculum with the entry requirements ofpost­

secondary institutions and industry, the district now offers three diploma options: 

•	 Supel'lntentlelll's Professional CtII'eer DiplollUl which aligns and strengthens the 

disttict's SSR initiative, indicates to industry that students are ready to work, and 

allows students more opportunities in addition to earning a standard diploma; 

•	 Superintendent's Honors Dipl01llll which increases the rigor to add further 

alignment to Florida Bright Future scholarship opportunities, reinforces the 

district's initiative to increase the number of students participating in AP and 

Honors course, and places an emphasis on college readiness through the course 

work and dual enrollment opportunities; and, 

•	 Superintendent's lntenuztional DiplollUl which prepares students to be 

competitive in a global economy, requires an additional year of a foreign 

language, parallels with the Florida Bright Future scholarship requirements, and 
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'Oer:tflttse'eUschools in the distfttt·do not offer an international program, provides 

lUJllI;~i.~o1f(;# diploma to students at those sf!hool, therefore enhancing the 

diistrict~s'·g6l!ll ojequity and access for all students. 

AU9tlt •. gnuie' s1IJdeftts are required to !ake the Preliminary Scholastic Aptitude Test 

(pSA1) exam which generates the AP Potential Report used to assist in the identification and 

placement of eligible students in AP courses. Further academic support is provided for the most 

challenged learners and all cjh grade students will be enrolled in the Tools for Success transition 

course to address the needs of those stu~ts who traditionally have seen dramatic retention 

and/or dropout rates. Prior to Dr. Crew's tenure in 2004~ a limited number of high schools 

offered extensive'AP courses. Under his leadership~ all high schools offer a minimum of 11 AP 

courses, with a number ofschools offering 20+ courses. M-DCPS, as detailed in its Regal Plan, 

(URL link located in Appendix K), approved by the School Board in June 2006, is implementing 

a comprehensive plan for substantially increasing student enrollment in Honors and AP classes. 

This bold plan calls for every high school student to graduate with a minimum of one advanced 

level course. 

M-DCPS has made improving attendance and raising graduation rates a major priority. 

Documentation from both NAF and SSW shows that attendance rates can be expected to 

improve with increased attention to the transition to high school and in~estment in 9th grade 

academies. Tables 4 and 5 provide summative data and longitudinal data is provided in 

Appendix B. As described in the SSR Plan, each student will be assigned to an academic team 

responsible for guiding the student and monitoring perfonnance throughout hislher high school 

career. This model~ developed with NAF, SSW, NWREL and other experts, draws on the 

emerging body of research that demonstrates the impact of small, focused and intensive 
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stl1lGtW;es and··· itilc.irventioM on. attendance -and success. M-DCPS also intends to improve 

$,_~eby mcreasrngth.e relevance of curricula, while simultaneously raising rigor and 

expectations. Career planning and portfolio development will· be expanded to all schools. 

Specifically, because the role of guidance counoilors is significant in ensuring successful 

transition to post-secondary options, monies from this grant will be used to offer a series of 

workshops for guidance counselors to enhance their capacity and to provide strategies for 

meeting the needs ofall students in relation to post-secondary planning. 

(3) Aeeelerated learning strategies and iDterventioas for student's signifiuntly below 

grade level: As mentioned above, M-DCPS has incorporated numerous strategies for assisting 

students with levels of proficiency below grade level. For example, as the SLCs are 

9thimplemented, each high school is struetu.ring an intensive grade experience to raise 

performance in reading and mathematics. The District Literacy, Mathematics, and Science plans 

(URL links provided in Appendix K), for Students with Reading Deficiencies and other state 

manc4Ues support students not meeting FCAT standards participating in accelerated leaming 

strategies and intensive instruction in reading and mathematics. 

Students perfonning below grade level are required to participate in additional instruction 

in core subjects, including an extended school day, summer classes, and "double dosing" of 

English and mathematics during the school day. Literacy across the curriculum is another 

component of this support. Mathematics is approached in a similar manner. Intensive 

intervention and ongoing support, using and taking advantage of state-of-the-art software for 

mathematics instructio~ are elements of the mathematics initiative. These efforts are designed to 

equip participating students with grade-level reading and mathematics skills by the end of the 

10th grade. M-DCPS has also invested substantially in ensuring that curricula and teaching 
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~th~s:are wel:1sUited to m'e$ng th,e needs-(e}f students. A standard curriculwn is provided for 

F:~~\f I;c\t'~1;'}',_;2~ts(''W;ell,be10w~ard" and "below standard") which focus on aU 

test«! beD.e~ks. 'Fhis;cumcuhun is based on the most current knowledge about teaching 

reading. and mathematics to adolescents using age-appropriate instructional materials and 

teaching/learning strategies. Teachers have been provided with professional development 

through school and district workshops, coaching, and online courses to ensure that they have 

access to best practices for teaching struggling students. 

Because of the SLC implementation in place, the following improvements were noted 

from the 2007 FeAT administration: a decrease in the number of 9th and 10th grade students 

performing at Levels 1and 2 in reading, and a decrease in the number of ~ and 10th grade 

students perfonning at Levels 1.and 2 on the mathematics portion. Additional longitudinal data 

can be found in Appendix B, Tables 5,6, and 7. 

(4) High..quality professional development: Effective professional development is an 

essential compment of the SLC initiative. Schools combine traditional trainiI)g models such as 

workshops and presentations, with innovative forms of learning such as online web based courses, 

collaborative lesson design, examination of student worlc, curriculum development, study groups, 

action research and professional networks. Teachers participate in two learning teams: one serves as a 

subject-area cwriculum group and the second as an advisory group focusing on specific student cohorts 

and sharing best practices, peer support, strategies for student advisement and parent involvement. 

Professional development is provided for all SLC schools in order to build capacity for the 

redesign process and includes, but is not .limited to, the following opportunities: (1) Critical Friends 

Groups study their teaching practices, build a shared knowledge base, and talk in depth about student 

work, teacher tasks, or professional dilemmas using structured conversations; (2) Harvard Graduate 
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$;Qh{JQlq[ ~s Wide~Scale Interactiw:~ltJpment of Educators (WIDE) World Online 

CQ~ .'~ ~ and TeacJ\Ung for U~ Mathematics, Reading, Writing. 

which. ~~WUionally and globally with.. eduoators from 66 countries across six continents; 

(3) National Literacy Project offers a systematic, comprehensive, and research-based approach to 

improving the literacy success through a Literacy Action Plan which creates a school-wide culture of 

litemcy; (4) NWREL offers a series of SLC Implementation comses and Equity and Equality in SLC 

Implementation; (5) Educators for Social Responsibility offers Freshman Academies, Personalization 

Strategies and Advisories; (6) Conscious Classroom Management provides a deeper Wlderstanding of 

what works and why in classroom management; (7) Association for Supervision and Cuniculum 

Development provides curriculwn design and leaming strategies courses; and (7) NAF involves a Year 

ofPlanning protocol for creating academies. 

In adGIilion to the above, schools will also be given a menu of recommended professional 

development options· based. on current research in school reform and SLCs, (from which they 

will facilitate no less than three components per school year). Individual schools will then select 

those most closely tied. to the needs of the school population and the faculty or select a 

professional development component oftheir own choosing tied. to the goals of the grant. Those 

schools having previous experience from the 2004 SLC grant will also select their professional 

development, (from which they will facilitate no less than three components per school year). 

based on their level of implementation and the specific needs of their school· population and 

faculty. Those same schools will lead professional learning communities in the development of 

forums for sharing ofbest practices, teacher mentoring and coaching, and collaborative efforts to 

further imbed the reform process throughout the district. 
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QQ!~~~.?il>.r~(~siQpal.~~veJQpm~nt initiativ~ consist of creating school site support for 

~bQol redesign efforts by the development of a distributed leadership model to remove the 

content division '4silos" that exist in schools. The.pro£essional development includes certification 

as trainers for Conscious Classroom Management and Differentiated Instroction and as 

coach/facilitators of Harvard WIDE Online courses. This '1eachers-training-teachers" model has 

empowered the SSR/SLC Design Teams and other school leaders to take control of providing 

their own professional development. This past summer, 21 SLC schools facilitated individual 

three-day Summer Retreats for Secondary School Redesign, at off-site locations, for over 1,500 

school staff. Based on careful analysis of FeAT and other student perfonnance data, each 

school is refining its professional development plan to raise student achievement, Grant funds 

will be used to hire field experts. 

(5) Increased participation in APIIB rourses: M-DCPS is expanding APIIB opportunities 

and increasing partnerships with post-secondary institutions to provide dual enrollment opportunities. 

The School Board has recently approved plans to add the International Baccalaureate program to five 

additional high schools, the Cambridge program to three more high schools, and the College Board 

Scholars program at two additional high schools. One of the target schools offers the IB Diploma 

Program where eligible students throughout the county are selected for participation through a random 

lottery process. In addition, the State student progression plan, including the Florida Bright Futures and 

the Gold Seal Diploma Scholarship (URL link: located. in Appendix K), programs provide opportunities 

for the top 20 percent of graduating students to obtain financial support for college. These programs 

provide strong, viable incentives for students to stay in school and meet rigorous academic 

requirements. As previously mentioned, all 9th graders are required to take the PSAT and the ensuing 

report assists in the identification and placement of those students demonstrating potential for success 
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in AP'~Iasscs. AdiltionaI sChool-Site. sttategies to increase participation in AP courses include the 

tOH~, 

s	 the use ofAP interestsurveys distributed to students; 

•	 increasedarticulation mitJd/e schools; ­

•	 dual enrollment seminarsfor students andparents to raise awareness ofopportunities; 

•	 AP Parent lJiformation workshops in English, Spanish, andHaitian Creole; 

•	 collaboration with middle schools to provide professional development for teachers of 

AdvancedPlocement courses; and, 

•	 the continued use ofthe AP Potential report to identify students who present the potential for 

success in advancedacademics. 

As detailed in the longitudinal data in Tables 8a, 8b, and 8c, Appendix B, seven ofthe eight schools 

have demonstrated marked improvement in the percentage ofstudents enrolled in AP classes; atMuuni 

JIIdrson SenJor HIgh School, 136 studentY 1m! cll1'l'ellt/J' enrolled in AP courses for the 2007-08 

scluJol yetU; representing II 33% mcretlSe oftile previous school yetIT. One of the target school~ 

Miami Jackson Senior High School, has been a part of the College Board's Rise to Rigor Program 

Florida Partnership for the past two years. The entire staff: including the principal, assistant principal, 

and counselors have attended professional develop sessions offered by College Board. Success of 

these opportunities is evidenced in the increase ofstudentparticipation in Advanced Placement courses. 

In 2007, M-DCPS partnered with Miami Dade College (MOe) to develop a comprehensive 

plan to prepare all students to succeed in the postsecondary world with the primary goal of creating a 

seamless transition from high school to postsecondary education or career. The areas of focus include: 

identifying strategies ~gnedto decrease the number ofstudents who needremediation when entering 

college; recruiting teachers to participate in professional learning communities that assist in aligning 
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high school_~;tmd.inst1tuctUm with college level curricula; and, tOl'geting areas ofdeficiency 

efU'ly in hi;' school By partneringwithcolleges and universities to create articulation agreements, and 

dual enrollment, M.i;OOB8e:an: provide college-level opportunities for students in the 81£ high schools. 

Partner institutions include Florida Intemational_ University, University of Miami, St. Thomas 

University, Barry University, MDC, and Florida Memorial University. 

M-DCPS bas implemented a Summer Outreach program designed to provide students with the 

opportunity to experience several career clusters in innovative ways and has partnered with several 

localpost-secondary institutions to provide a learning environment infused with an intensive academic 

cunicula and hands-on experiences. This past year's program included approximately 550 high school 

students in grades 9-12 experiencing careers in seven academy themes including Business andFinance, 

Computer Science, Engineering, Education, Hospitality & Tourism, Public & Legal Affairs and 

Medical Careers. Rarticipating students experienced life as a college student at the six local 

collegeluniversity campuses mentioned above. The instructional staffwas provided by the college or 

university and: M-DCPS employees were utilized as support stafffor the program. 

(6) ·1DeR88iDg the pereentage of students who enter post-secondary education in the 

semester following high sehool graduation (please see Table 13, Appendix B): Current state 

legislation now requires all high school students to select a "major" area of study where a 

determined course of elective offerings, to be determined solely by student preference, will 

further ensure that students are ready for post-secondary education or the workforce upon high 

school completion. Providing individualized and personalized attention is critical to student 

success and to the goals of the SLC initiative. The M-DCPS College Assistance Program (CAP) 

assigns a CAP Counselor to each senior high school with the primary responsibility to: 

• increase the number ofstudents applyingjor admissions into post-secondary institutions; 
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C!l i'RCr~,.e.;tha,.iJ.'berof students applyingfor local and national scholarships;
 

oi_1Jrel18f1i~aid a'Warenessand the application process;
 

• ,eiluee4IJedr-.-outrate byfocusing on postsecondary transition; and, 

• increase parental involvement and improve student achievement 

The above mentioned goals are facilitated through individual student meetings, beginning 

in the ninth grade, college fairs, college fomms, and parent infol1i1ation sessions - all offered in 

English, Spanish, and Haitian Creole. Academic counselors also work closely with teachers to 

ensure that student services personnel are involved in SLC planning and implementation, will 

receive professional development in the academy and SLC concepts. Students will be offered an 

array of career related activities, including career counseling, internships, job shadowing, and 

mentoring opportunities. The history ofthe NAF experience in Miami-Dade, coupled with active 

and widespread busmess partnerships, makes opportunities for demonstrating the linkages 

between-school and future careers possible. In addition, strong relationships with area colleges 

and universities provide students with the opportunity 10 participate in dual enrollment offerings, 

pursue summer college courses, and be exposed to the requirements and expectations of higher 

education; these experiences contribute to both college and career preparation. 

Because of the large minority populations and low academic performance at all eight 

target schools; the school reform process must take additional measures to ensure that all 

students graduate with not only the preparation for college, but also with the intuitive belief that 

they belong in a postsecondary academic setting and that they can be successful in the attainment 

of a college degree - many times as the first member of their families to reach that academic 

level. Each of the target schools schedules opportunities to meet with students and parents to 

discuss academic performance and to present information on postsecondary opportunities. As an 
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.. '.e~W~?_jn~.~ed awareness for parents"*atitd stakeholders, 85% of l\4iEVlli Jackson students 

h"if,__$i['~unts. Additional sehool...site activities include" the following (offered in 

English; Spanish, Haitian/Cre01e): Parent Conference days and Back-to-School Night, Senior 

Parent Night, Financial Aid forums, College representative visits, and perhaps most valuable, 

presentations with returning alumni to discuss the college experience~ 

To that end, MDCPS has developed partnerships with both AYID (Advancement Via 

Individual Determination) and College Summit - both of which offer students research-based 

strategies to successful postsecondary planning. The AVID pro~ selected for use by four of 

the schools in this grant opportunity, is designed to assist underachieving middle and high school 

students to prepare for and succeed in colleges and. universities through academic instruction and 

through the introduction to college level entry skills. 

Currently, two of the schools from the 2004 SLC Cohort utilize the College Summit 

program· which focuses on transition, an often overlooked step in the postsecondary pla.niling 

process that is particularly challenging for many of the District's first generation college-bound 

students. Grants funds will be utilized to expand this research-supported service to eligible 

students from all eight schools in this application. Both the College Summit and the AVID 

programs combine academic rigor with effort from all stakeholders to ensure that each student 

has the tools and motivation to make it to the next level of education. 

Support for implementation 

The M-OCPS SSR Plan was designed to narrow the achievement gap and increase student 

success in pursuing post-secondary education and seeking employment The 2008 SLC Grant Project is 

fully integrated with the district's overall high school improvement strategy, because in fact it is the 

district's high school ref0lU1 strategy. The principles and components of the SSR Plan, and those 
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plliti•...•~~ are entirely munZ,Uy supportive and consistent mid are reflected in the 

~«'~MIIh(URLlink located in Appendix K). Funding ofthis proposal will allow M-DCPS 

andeightselmols mfully implement the SSRP/an and SLC on schedule. 

(1) Achieve the objeetives on tilDe aDd withiD budget: Table 6 summarizes major SLC 

programmatic and management milestones for the five years of the grant. Organizationally, the 

SLC initiative is supported by district and school-level personnel as well as outside expertise. 

The Specialized Programs-Schools of Choice Division and the Secondary School Reform 

Division in the Office of Secondary Cuniculum and Instruction, which report to the Deputy 

Superintendent for Instruction, Cuniculum, and School Improvement, oversee high school 

reform and innovation related efforts, including the SLC program. These divisions work 

coUaboratively in the overall. coordination and leadership of SLC planning, creation and 

development The Office of Secondary Curriculum and Instruction provides oversight of all 

curricular processes and monitors school performance. The Specialized Programs - Schools of 

Choice Division provides strategic direction and technical assistance, and coordinates 

professional development ofadministrators, teachers and other personnel. 

The lead administrators in both offices serve as liaisons to the Superintendent and the 

School Board for high school reform and SLC related matters. A full-time project director in the 

Schools of Choice Division will head the 2008 SLC Grant Project. A primary responsibility is to 

coordinate and align the work of technical assistance providers as mentioned in the professional 

development section. At each school, the administration of the SLC initiative is managed by a 

grant-funded project coordinator and design team, which meet regularly. Reporting to the school 

principal, the project coordinator is responsible for convening the design team, ensuring its 

effective operations, and leading and overseeing SLC implementation. The assistant principal for 
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curriculum. in addition to lead teachers, smaent services staff and other key personnel are 

m~i~ drthe destgn team. 

(I)TQDe cOlDmiUDents of the project director and other key personnel: M-DCPS 

recognizes that attention to implementation and strong project management is critical to SLC 

success. The district and SLC schools have taken steps to ensure that personnel essential to 

effective implementation have the time available to dedicate to SLC. Key personnel in 

developing and implementing the SLC initiative have substantial expertise and experience in M­

DCPS, high school reform., education policy, curriculum development and instruction, 

administration and management. 

The SLC Project Director, Ms. Nicki Brisson, is a 16 year education veteran, with 

extensive experience in curriculum development and secondary school operations. Dr. Helen 

Blanch, Administrative Director of Schools of Choice, has 26 years of experience working in a 

multitude of different roles providing instruction, leadership and direction in the field of 

education. Resumes of key personnel are included in Appendix F. School level SLC 

coordinators include teachers and administrators with long standing experience in high school 

teaching, learning and leadership and the Proven ability. Supported by ongoing technical 

assistance provided by NAF and SSW, and with backing from the Superintendent and the 

district, M-DCPS has staffed the SLC effort to provide the focus and expertise necessary for 

success. Each school will identify a full time SLC coordinator who will be supported by the 

Design Team and personnel across the school. Staffing at the school is adequate to ensure 

appropriate, high quality attention to SLC implementation. On the following page, Table 7 

provides details of anticipated summary milestones. 
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MOlTahi.. e 7..ManJ.~~ent PIan Summary I atones 
J(<v Activit~s IJIIdMiJ"tones Yr 1 Yr2 Yr3 Yr4 YrS Respo Party 

Q~_ict pl'Qject 4irector in place X X X X X IAdmin. Dir. 
D~c:;t s,Le leac(l~rs~pte~ established, meets monthly X X X X X Project Dir. 
S.~l $J..C cQordtnatprs.·i~kpla£e X X X X X Pro.iect Dir. 
Sch(;l(>l<.lesjgn tews e$tllI:Jlishe,j, meet weekly X X X X X Principal 
9m grade academies established at· 8·· schoofs X Principal 
9m grade continues,. 1Om grade academies established 
9m_ 10m grade academies continue, 11m established 
Wall-to-wall, 9m _12mgrade implementation ofSLC 

X 
X 

X X 

Principal 
Principal 

SLC Team 
OngoingNAF and SSW technical assistance X X X X X Proiect Dir. 
Teacher development institute, summers X X X X X Pro.iect Dir. 
Principal and team leadership· summits, annually X X X X X Principal 
Ongoing PD (e.g., SLC methodology, 
learning strategies, instructional techniques) 

accelerated 
X X X X X 

Project Dir. 

Develop school guidelines based on best practices X X X SLC Team 
Expand internship and career preparation options X X X X X SLC Team 
Implement District Literacy Plan X X X X X Principal 
Evaluation interim report, annually X X X X X Proiect Dir. 
Evaluation technical studies X X X X X Pro.iect Dir. 
Evaluation final report X Project Dir. 

(3) Use funds provided by ESEA, PerkiDs, other Federal, local, State, and private sourees: 

As a large district (over 353,000 students) with real financial constraints, M-DCPS is aware ofthe need 

to levemge resources to support common goals, reduce redundancy, and ensure integration. The SLC 

initiative provides an opportunity to coordinate funding streams in M-DCPS schools beyond what has 

already been accomplished. The Secondary School District Refonn Committee, chaired by the Deputy 

Superintendent of Business Operations and including school level administration, oversees 

coordination offunds to support the implementation ofSLC. M-DCPS commi1ment to full scale school 

refonn is demonstrated through funding of up to $1,000,000, based on student enrollment, for each 

high school offering an eight period schedule. All budgets for high schools designated as Title I schools 

are well aligned with SLC pmposes. Perkins fimds are used at the high school level for professional 

development and curriculum enhancement Six of the applicant schools receive funding to support 

magnet programs, which will be reviewed to ensure alignment to the SLC guidelines. Support from the 
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community, including in-kind support from business and foundation grants further leverage the SLC 

fUnds. This collaboration expands the resourceS- available and builds a substantial constituency and 

msouree base for continuing 81£ after the federal grant expires. The SLC leverages resources across 

the district and each school in a systemic approach to improving student achievement, and continuation 

is therefore assured. Each school can expect a miiiimwn of$250,000 per year from additional funding 

soUtCeS to support the 8LC initiative. As delineated in the budget narrative, the success ofthe SLC at 

1hese schools is considered so critical to the broad implementation of the SSR Plan that M-DCPS 

commits approximately $.79 for every $1 granted. 

(4) Adequaey of resourees: M-DCPS requests $11,250,000 for implementing SLC at 

eight high schools ($1,750,000 for Coral Gables, with an enrollment of 3,492 students; 

$1,500,000 each for American, North Miami Beach, and Robert Morgan Educational Center all 

with enrollments between 2,001 - 3,000 students; and $1,250,000 each for Miami Beach, Miami 

Jackson, Miami Lakes Educational Center, and Booker T. Washington all with enrollments 

between 1,000 - 2,000 students. In the Budget Narrative, funding is requested for the duration of 

the grant period to support professional development for teachers, administrators and other 

school personnel in designing and implementing SLC; salaries for SLC coordinators; 

supplements for academy leaders; stipends for technical assistance and evaluation; creating real-

life laboratory experience for students; and other measures to increase rigor and relevance. SLC 

activities are supplemented by other sources from the school, district and community. In-land 

contributions from business partners and school advisory board members have generated 

substantial support for high school improvement efforts. The leveraging of federal funds to align 

resources from multiple sources to support SLC goals ensures adequacy of funding and also full 

integration of SLC into district efforts to raise student achievement. 
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M..OCPS. :8:AAC.:;. '~:~i~' ~;_lJfti~ty. of Miami Educational Evaluation Team 
..... ',' '" -:.,·'-,."'-·';.,i. ' _, ,'_"',.,k",,:-,',j,,·,-, .".- - '; .. .' .. 

(lJMEJ:ft), VYill assessihe;futiw.tofthe$LGproj;~oripBJ'ticipating students' achievement and other 
.­

indicators of success, and evaJ,~ the impl~entation process of SLC in the eight schools. The 

independent eval~ is also conducting the evaluation of the cur.rent 26' SLC schools. UMBET has 

developed a sequential.cohort ~lgn to track students from entry into SLC to graduation. 'This design 

supports examinaUon of imJ?act within and between each cohort group. Achievement of students in 

SLC will be compared to district-wide performance. The med1odology used for SLC evaluation 

combines accepted practice in educational evaluation, using both quantitative and qualitative methods. 

The design is structured to 1riangulate among data sources, thereby increasing validity and reliability 

and to use a number of other ~. to ensure chlt:a l't'liability and validity. The evaluation proposal 

(Appendix J) includes annual formative and end-of-project summative reporting, and regular technical 

papers acidressing SLC implementation issue,s. 

(lb) CoDed and report aeeurate qualitative and quantitative data: The evaluation will 

include collection and analysis of quantitative and qualitative data using a variety of sources and 

means, and includes the data requirements set forth in the application package and will address the 

perf01111allce indicators that have been established to evaluate the overall effectiveness of the Smaller 

Learning Communities project. Quantitative data will include student achievement disaggregated by 

subgroup, data regarding school climate and other indicators of student success and school 

perfonnance, including post-graduation post-secondary and wolk placement Targets to increase 

perfonnance in these areas are swnmarized in Table 8 on the following page and in Appendix E. 
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The tracking of student level data will allow evaluators to discem how individual students are 

faring and to conduct cluster analyses that examine perfonnance by the major subgroups. Qualitative 

. data regarding process will be collected and utilized regarding the implementation ofthe SLC program. 

SII11IeJ1S, focus groups, mind-mopping (a graphical depiction of the themes that arise during focus 

group sessions), PIIotokmglUlge (a method which utilizes black and white photographs that have been 

carefully selected for their aesthetic qualities, their ability to promote thoughtful reflection with the 

view, and their strength in stimulating memory, emotions, and the imagination - Bessell, Deese & 

Megina, 2007) and indlvitlutll interviews will be used at the student level, the teacher level, and the 

administrative level to collect data used to assess the progress ofthe SLC program. 1be combination 

of quantitative and qualitative evaluation methods will decrease potential bias and increase reliability 

and validity of data and provide a swnmative evaluation of results at the conclusion of the grant and 

interim and formative evaluation :findings to assist administrators and teachers in making midcourse 

conections and improving the program while it is underway. 

(Ie) Timely and regular feedback on progress areas for needed improvement: Following 

completion ofthe grant, a comprehensive, end-of-project report ofevaluation :findings will be provided 

At the school level, participating schools will be paired for participation in focus groups and will 

.conclude with debriefing sessions highlight accomplishments, strengths, weaknesses, and future 

direction. On an annual basis, fonnative reports will be submitted an estimated 90 days after the final 

day of the school year which will ensure that the fonnative studies can be most helpful in informing 
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()~ ~LCW0J!k.B0th the summative and fonnative evaluation reports will include description of 
. ~~ ~.... 

A.S}m1:hesis of findings will address the impact of the SLC model on participating students' 

aohievement and provide assessment' of implementation consistency with the proposed SLC model. 

Each report will include recommendations for :future SLC implementation and ongoing evaluation. 

These technical papers will be based on data analysis and initial findings regarding early 

implementation; it will.be possible for the evaluation team to have the most real-time impact on SLC 

implementation success. Table 9 provides details for SLC meetings' and reports inclusive offonnative 

sessions during each year ofthe grant. 

Table 9: Smaller Learn· Communities Meetin and Re orts for Cohort 8 
FALL SPRING REPORTS 

.' -DOwPtovm'- schoolS' in pairs (2 days) 
YEARS Review ofAJinuai Report Year 4 

2012-2013 . 
-Sin Ie Venue (Orientation for Directors) 

4 site-visits- pair up schools for -Annual Report (1) 
debriefing 

4 site-visits-pair up schools for -Annual Report (l) 
debriefing -Reflective Feedback 
Site Visits + RSFL* Reports (4) 

(Review surveys & phone, (RSFL8*: what was 
interviews, discuss progress/status, accomplished-
facilitators, barriers, etc) strengths. challenges & 

recommendations) 

-Reflective Feedback 
Reports (4) 

-Annual Report (1) 

-Reflective Feedback 
Reports (4) 

Site Visits + RSFL* 
Statuslwhat was acco lished 

4 site-visits- pair up schools for 
debriefmg 

Site Visits + RSFL* 
StatuslWllat was acco 

. Dbwnfuwn:,. sc (iOls (fday) 
Schools to ooiilph:te Historical 
Mindmap RSFL* 

-Downtown-all schools (l day) 
(Planning Guides and Timeline 
Mindmaps) 

-Downtown- schools in pairs (2 days) 
Review of Annual Report Year 1 

-Single Venue (Orientation for Directors) 

-Single Venue (Orientation for Directors) 

-Downtown- schools in pairs (2 days) 
Review ofAnnual Report Year 2 

-Single Venue (Orientation for Directors) 

YEAR 2 
2009-2010 

YEAR 3 
2010-2011 

YEAR 1 
2008-2009 

RSFL*: Reflective Synthesis Feedback Loops 
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(2) ~eations aBld II"elevant training and experience of the indepeBBdent evaluator: ..: 
UM:FJtThas~~ve ~ence and expertise evaluating ·educational programs. UMEET faculty 

fows on research, evaluation and training related to improving cmricula, assessment, outreach and 

school reform. UMEET specializes in cond1.1cting high quality research ofK-12 education programs. 

with particular focus on accountability. Previous wmK includes the S. Florida Annenberg Challenge, 

the Council fur Educational Change and the Governor's Family Literacy Initiative for Florida The 

Principal Investigator for this evaluation, Dr. Ann Bessell, is a Research Assistant Professor in the 

UM Teaching and Learning Depat1mentand her resume is included in Appendix F. 
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BUDGEJ:~ARRATIVE 

~i~llaPe County-Public Schools continues to invest tremendous resources into 

Secondary School Reform· through construction and renovation of existing facilities and 

curricul~ and instructional innovations. Over $1 billion in bond funds have been utilized for 

school construction, school additions, and renovations. Many of the schools renovated and 

otherwise positively affected have been ones that house academy programs. As suc~ Miami­

Dade County Public Schools will use the $11,250,000 requested to restructure the eight selected 

high schools into personalized smaller learning coltlD).unities; to re-eulture the teaching and 

learning environment in classrooms; to restructure our communities by changing the way in 

which the business and professional communities interact and collaboratively support education; 

and to rethink our on-going commitment to staff development in ways that increase the 

knowledge ofour teachers to improve practice and increase student achievement. 

PenoDDel: In order to ensure proper management of the requested funds, a full time 

project director will be hired to administer, implement, and oversee the Smaller Learning 

Communities (SLC) 2008 grant. The project director will be responsible for managing and 

coordinating day-to-day activities and working closely with each high school's administration, 

SLC coordinator, lead teachers, and staff to ensure that activities and outcomes occur at the time, 

place, frequency, and level of success specified in this proposal. Also, a grant-funded 

administrative secretary supervised by the director will schedule meetings, prepare 

correspondence, maintain files and databases, make travel arrangements, and facilitate 

reimbursements. The project director will join an existing· team of secondary school support 

staff, in the Specialized Programs - Schools of Choice Division, in the implementation and 

creation of SLCs. In addition, in order to facilitate the school implementation of SLC, each high 
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school will be provided with a fun-time reiease SLC coordinator. This person win be 

re~tmi,1.,t~I~;;tQrcQa~g the work of the SLC Design Team in the planning of professional 

devel~e,ntandactivities to tailor 9t11 grade transition academies and 10th_12 lh career academies 

to the g~als of the grant. The SLC coordinator vv.ill also monitor the five academy team leaders 

who will receive a supplement of $2,000 per year for their services; thus, the eight schools are 

allocated $80,000 per year in stipends for academy leaders. 

Grant funds will also be used for to provide stipends and hourly salary for instructional 

.staff at the schools who will attend after school, Saturday, and summer professioilal development 

workshops designed to enhance classroom instruction by facilitating collaborative workshops 

and sessions. The outcome of these activities will be an integration and alignment of curriculum 

with best teaching practices associated with, but not limited to, the following national experts: 

•	 National Literacy Project (NLP) offers a systematic, comprehensive. and research-

based approach to improving the literacy success through a Literacy Action Plan 

which creates a school-wide culture ofliteracy; 

•	 Northwest Regional Educational Laboratory (NWREL) offers a series of SLC 

Implementation courses; 

•	 Educatorsfor Social Responsibility (ESR) offers Freshman Academies. Personalization-" 

Strategies andAdvisories; 

1&	 Conscious Classroom Management (CCM) provides a deeper understanding ofwhat 

works and why in classroom management; 

•	 Association for Supervision and Curriculum Development (ASCD) provides 

curriculum design and learning strategies courses; and, 
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III Ntmonal Academy FowuJatio1'l "(NAp) and Small Schools Workshop (SSW) offer 

prbtiJcols!orcreating aealJemies and/or improvinglearning strategies. 

FWtdsfolSUtistitutes are provided in order for teachers to have classroom release time to attend 

SLC related conferences and monthly SLC l~ership team meetings/workshops for planning, 

collaboration and feedback from peers, as well as attending valuable sessions designed to better 

infonn lead teachers on topics such as program management, budget,· and curriculum 

implementation. 

The total funds requested for salaries, stipends, supplements, and substitutes including 

fringes total $5,704,516, or 500A, of the grant over five years in salary expenses. However, in­

kind salary expenses provided by Miami-Dade County Public Schools will total approximately 

$3,685,098 over the five year period of the grant including fringes. The in-kind salaries include 

25% time and effort of two senior district co-administrators, 5% time and effort of each school 

site principal and 20% time and effort of the designated assistant principal. This staff will 

provide vision and leadership, monitor the budget and all contracts, interpret the program to the 

district and schools, interface with the external evaluator, allocate the human and physical 

resources necessary for project success, and monitor implementation ofproject stJ:ategies. 

Travel: Project staff travel is allocated for attendance at the SSW and NAP Institutes, 

NWREL's conferences related to SLC Implementation and High School Design Studios, the 

SLC Regional Leadership Institute and/or other technical and professional conferences related to 

the full implementation of the grant. Administrators and instructional staff will benefit from a 

national network of educators dedicated to developing, growing, and sustaining small learning 

communities that has proven to increase student achievement. Grant funds in the amount of 

$132,900 will be used each year to provide travel, registration, and related expenses for SLC 
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Q('s,i-. ~s to attend the abovementioned conferences. Travel, at aU eight high schools, will 

occur in successive turns for the benefit of more than 1,000 teachers and administrators. Also, 

fundsforrequiJfedtravel to Washington D.C. by district and school-site staff to satisfy the grant 

requirements have been included in the budget projections. 

Materials aDd SupDliesIMIIeellaaeous: Materials and supplies have been allocated in 

the amount of approximately $32,825 a year per school for the purchase of curriculum related, 

research-based books, periodicals and manipulatives for alignment with each academy's theme. 

In addition, consultant expenses of $46,500 per year have been allotted for on-site school-based 

technical assistance in order to facilitate orientation and visioning for the full implementation of 

small learning communities and the facilitation of leadership building at each school. Regular 

site visits by technical assistance staff will assist district and school teams in the assessment of 

the progress and implementation of objectives set forth in this proposal. Funds in the amount of 

$1,860,000 have been allotted over five years for consultant and/or contractual expenses, 

including, but not limited to, the University of Miami (external evaluator), the National LitetilCy 

Project which will augment instruction through a literacy across the curriculum program, and the 

Small Schools Workshop and the National Academy Foundation as the district's partners for 

secondary school reform who will guide and direct the SLC Design Teams and as well as assist 

administratively by providing academy frameworks. School will have specific goals of 

improving student achievement and will require more direct, sustained site based professional 

development to involve all of the teachers associated with the developing academies. For these 

cases, high schools will contract for additional assistance from NAF, SSW, ASCD, NLP, ESR, 

Kagan Institute, Nova Southeastern University, and Florida International University. These 

national and state organizations were selected based on the fact that they have been successfully 
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w~~in.g with the other twenty-six SeL schoors over the past two years andlor with the district's 

prijl~$iO:Da.l development division in providing services to individual schools or district level 

teams of teachers. Indirect costs in the amount of 3.74% have been included in the budget for 

the administration ofthe grant. 

Evaluation: A comprehensive evaluation ofthe" attainment of grant goals and assessment 

of strategies and objectives is included in an amount not to exceed $94,000 annually. The 

evaluator will conduct a yearly assessment based on written strategies contained in this proposal. 

The analysis will be data driven and include baseline academic achievement measures of nearly 

17,881 students that will benefit by participating in the Smaller Learning Communities. 

PartnenlIn kind support: In-kind support by the district and community partners and 

organizations consists of approximately 53,685,098 in salary and $5,250,000 in non-salary per 

year; matching funds at approximately 790./0 of the grant total. Academy Advisory Boards raise 

approximately $170,000 per year, and donate in-kind services such as use of their facilities for 

meetings, seminars, and conferences. Business partners contribute approximately $300,000 in 

goods and services by providing internships, curriculum content support, activities for students 

and teachers, speakers, and industry training for students. As an example, Miami-Dade County 

Public Schools is fortunate to include business partners such as Carnival Cruise Lines, now in its 

20th year ofcommitment to the students of our school district through the abovementioned fonns 

of support. Additionally, post-secondary partners such as Miami Dade College, Florida 

International University, Johnson & Wales University and S1. Thomas University provide on­

going support in curriculum planning, student referrals, and provide a critical summer outreach 

program that complements the classroom studies and gives students exposure and infonnation on 

college programs. 
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.....!P!! fm!di",= The use of Peddns Vocational and Technical Education Act funds 

are utiliM4by aU eight schools for a total of approximately $850,000 annually. Funds are 

primarily used to support building modifications, career laboratories, industry-specific materials, 

curriculum development, and teacher training. 

To further implement the SLC, specifically the eight period structure and common 

planning for teachers, all eight of the schools will be eligible for additional funding from the 

Office of Secondary School Reform. These funds are dependent on a faculty vote scheduled in 

the spring of 2008, where each faculty will deteJmine whether to implement/sustain flexible 

scheduling in the form of an eight period day. Funds are utilized for additional faculty, school 

improvement, supplemental instruction, tutoring, professional development and the purchase of 

currlculwn related materialsancl supplies. M-DCPS is financially committed to expanding and 

sustaining the SLC model beyond the grant cycle. Currently, 20 of our 41 high schools have 

been funded for the eight-period day structure which facilitates the implementation of wall-to­

wall SLC. The intent oftheSSR plan is that by 2011, all ofM-DCPS high schools will be on the 

eight-period day plan. 
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